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Dear Colleagues:

Ordinarily this page is reserved for a message from our Executive Direc-
tor Dick Krajczar, but for this issue I have hijacked the space to share a few 
thoughts on the changing of the guard here at EARCOS and the imminent 
retirement of Dr. K.  

For the past twenty-two years Dr. K has been the face of EARCOS. He has 
provided the leadership, the inspiration, and the drive that have grown and 
molded this organization into the highly-respected educational organization 
that it is. EARCOS now serves 170 internationally-minded schools in East Asia 
with total enrolment of 140,000 students,  and continues to grow at a rapid 
pace. This is due in no small part to Dr. K’s inexhaustible desire connect with 
all of our member schools through phone and Skype calls as well as personal 
visits. His travel schedule would challenge a man half his age. In an average year 
Dr. K will visit 35-40 applying schools and existing member schools. It should 
be no surprise that his passport contains 54 pages. 

In addition to his many duties as Executive Director, Dr. K spends a great deal 
of his time and energy communicating with, counseling, and advising both 
teachers and administrators he has just met or he has known for years.  I 
recall several years ago reading Malcolm Gladwell’s, The Outliers, in which he 
describe four different types of people, one of which he calls, ‘connectors.’ 
These are people whose life’s mission is connecting people with each other.  I 
am sure there a many people reading this now who will credit Dr. K  with of-
fering them an impactful piece of advice,  an encouraging word, or a personal 
recommendation at some time in their career.

On a more personal note, I have known Dr. K for nearly 25 years and my wife 
and I have been the recipients of his connecting skills during that time, from 
our first overseas job in China, to Brent Manila, and finally to the office across 
the hall from him.  It has been a distinct, life-altering pleasure to be associated 
with Dr. K in the roles of both colleague and friend.  He has, in his career and 
his personal life, exemplified the qualities of dedication, loyalty, ethics, frugality 
and concern for others.  He knows no other way.

As Dr. K  moves toward his retirement, we thank him for all that he has done 
for EARCOS and for each of us personally.  We wish him and Sherry a long 
and fruitful retirement.  And we welcome our new Director, Dr. Ed Greene, 
who we expect will bring his own brand of leadership, enthusiasm, and crea-
tivity to the organization.         

Bill Oldread
Assistant Director 

Check out our updated website at www.earcos.org and read our E-Connect 
blog at earcos-connect.tumblr.com

Letter from the
Assistant Director
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Contribute to the ET Journal
If you have something going on at your school in any of the follow-
ing categories that you would like to see highlighted in the Spring 
issue please send it along to us. 
visit http://earcos.org/et_journal.php

The EARCOS Action Research Grant                      
In an ongoing effort to implement the EARCOS Strategic Plan, spe-
cifically Strategy E, to conduct, communicate, and archive relevant 
data and research to identify and enhance exceptional educational 
practices, grants will be made available to encourage our teachers, 
administrators, and professional staff to conduct action research 
to improve educational practices for the purpose of enhancing stu-
dent learning. Please visit the EARCOS website for more informa-
tion. http://earcos.org/rs_action.php
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Celebrate good times, come on let’s celebrate!  And celebrate we 
did at the EARCOS Leadership Conference 2018, held at the very 
hospitable Shangri-La hotel in Kuala Lumpur, Malaysia.  Nearly twelve 
hundred board trustees, school heads, principals, curriculum directors, 
ADs, and associate members gathered from October 24-28 for a dual 
celebration of the 50th EARCOS Leadership Conference and the re-
tirement of the beloved Dr. Richard Krajczar (Dr. K) after 22 successful 
years at the helm of EARCOS.

Contributing to this very special event were three outstanding key-
note speakers, Sir John Jones, Pasi Sahlberg, and Kim Phuc.  Sir John 
explored lessons from the past; the changing world and its impact on 
education; what we should leave behind; and what we should take 
with us.  Pasi Sahlberg, teacher, researcher, and policy advisor in Finland 
shared his thoughts on the key elements of the successful turnaround 
of the Finnish schools over the past forty years. And finally, on day 
three Kim Phuc (‘the girl in the photo’), a victim of the horrors of the 
Vietnam war shared her inspirational, personal story of survival and 
journey to forgiveness. 

In addition to three great keynotes the conference offered over 130 
workshop sessions in such topic areas as leadership, board issues, child 
protection, assessment, curriculum, and much more.  The conference 
provided not only great learning experiences, but the opportunity for 
networking and making new acquaintances.

The Thursday night welcome reception was a celebration of EARCOS’ 
50th anniversary, featuring background music from 1968 and a video 
history of EARCOS events and people.

The video included congratulatory messages from many former 
EARCOS officers and supporters.  The Saturday night closing recep-
tion was a tribute to Dr. K and his highly successful twenty-two year 
run as EARCOS executive director.  Many of Dr. K’s friends and as-
sociates took the stage to honor him with anecdotes and words of 
praise and friendship.

An additional fun feature of the conference was the 50 Challenge 
which challenged delegates to complete 50 push-ups or sit-ups.  Quite 
a crew managed to complete both challenges.  Their  names and some 
photos appear on page 8 of this issue.

Once again, the Shangri-La Hotel provided a wonderful venue for the 
ELC.  Their hospitality and  quality of food and service is unmatched.  
Special thanks go to General Manager Gonzalo Silva, Director of Sales 
Patrick Oh, Events Manager Claudia Klassen, and Chef Annie. 
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EARCOS 
Leadership 
Conference 2018
“EARCOS 50th: Celebrating Our 
Legacy; Inspiring Our Future” By Bill Oldread

EARCOS Assistant Director

Opening remarks by Dr. Larry Hobdell, U.S. Department of State Regional 
Education Officer, East Asia Pacific.

Pasi Sahlberg speaks about ““FinnishED Leadership: Small bold 
ideas for big lasting change in your school.
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Opening remarks by Dr. Margaret Alvarez, EARCOS President.

Dr. Ed Greene, Dr. K, and Bill Oldread.

Combined student choir from Alice Smith School, Garden International 
School Kuala Lumpur, and International School of Kuala Lumpur directed 
by Jaymin Baird.

Sir John Jones speaks about “Fifty Years and Counting – into the 
future on the road less travelled.”

Kim Phuc Phan This speaks about “Life Lessons.”
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4th Institute on International Admission & Guidance
EARCOS and the Council of International Schools (CIS) have once 
again successfully partnered on a regional institute to connect uni-
versity counselors in Asia and university admissions officers from 
around the world. The EARCOS-CIS Institute on International Ad-
missions and Guidance brought together over 450 participants for 
two days of networking, sharing effective practices, and brainstorm-
ing new and better ways to serve globally mobile student popula-
tions. 

Over 240 university counselors from 21 countries across Asia at-
tended the institute, as well as over 200 university representatives 
from the United States, Canada, the UK, Australia, Europe, Africa, 
and Asia. Networking opportunities were built into the program 
through joint lunches, coffee breaks and a closing reception. School 
counselors also had a chance to represent their schools during the 
school fair, where universities could circulate and talk to different 
counselors, and counselors had a chance to network with universi-
ties during the reverse university fair. Schools were able to leave 
with increased knowledge about global university options for their 
students, and universities were able to gain a better understanding 
of the schools in attendance and even consider adding in visits to 
new schools and regions in future student recruitment trips.

Drawing on the talent and expertise of the attendees, 36 sessions 
were offered over the course of the two days that appealed to 
both university and school attendees, and stimulated dialogue that 
continued long after the sessions were over. Topics varied from “Ne-
gotiating Ethical Dilemmas” and “Using Data and Technology in the 
College Process” to “Preparing Students for a Career in the 21st 

Century” and “Adding Value to the College Visit.” Counselors were 
also able to present on regional topics such as “Recruiting in Indo-
nesia” and “The Geography of International Schools and University 
Recruitment Experiences in Vietnam” to share effective practices 
and regional knowledge with the university representatives in at-
tendance.

Not only did participants engage with each other over the two days, 
but a large university fair was planned for local students to meet 
the university representatives. Almost 700 students from dozens of 
schools in the Bangkok area attended the Saturday evening fair. The 
universities were able to engage directly with potential students and 
their families, which helped to increase their knowledge of as well as 
provide greater access to global university options.

For the first time, an “unconference” session for counselors was held 
concurrent with the university fair for students. Counselors were 
able to generate ideas for discussion on a whiteboard during the 
conference, and during the last session block of the conference par-
ticipated in a moderated discussion to problem-solve and generate 
ideas. Topics submitted for discussion included how comprehensive 
counseling offices can best support mental health counseling, Eu-
ropean and UK university options for students who are not com-
pleting the full IB program, and how to best predict admission for 
students who don’t take SAT or ACT and for countries that don’t 
use those in admissions decisions. The report back from the “uncon-
ference” session was positive and we hope to continue this session 
format in future years.

Dick Krajczar, EARCOS Executive Director and Jane 
Larsson, CIS Executive Director welcomes the delegates.

Keynote speaker Andy Davies, Head of School, 
International School Bangkok.
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4th Institute on International Admission & Guidance
The EARCOS-CIS Institute on International Admission and Guid-
ance was a resounding success with over 96% of attendees saying 
they are likely to attend in the future. Counselors walked away with 
an enhanced toolkit of information to assist their students in finding 
the right university options. Universities were able to learn more 
about the schools and students in the region, and gain valuable con-
nections with school counselors. Our hope is that everyone left 
Bangkok rejuvenated with lots of new ideas on how to best serve 
their students in the transition from secondary school to university. 
EARCOS and CIS hope to see you at the 5th Annual Institute on 
International Admissions and Guidance to be held in Bangkok from 
20-21 September 2019!

Katryna Snow
Assistant Director of Higher Education Services, CIS

Welcoming the delegates at the Shangri-La Grand Ballroom.

Workshop session.

Workshop session.
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EARCOS 50 Push-up & 
Sit-up Challenge
Kuala Lumpur, Malaysia

50 Challenge (Push-Up)
Karen Kimbes, East-West International School
Daniel Legault, Shen Wai International School
Patrick Heckenlmann, Nanjing International School
Chris Galaty, Nanjing International School
Lawrence Hobdell, REO U.S. State Department
Tarek Razik, Jakarta Intercultural School
Marcel Gauthier, Shanghai American School
Laurie McLellan, Nanjing International School
Malt Kelsey, Nansha College Preparatory Academy
Sab Kagei, St. Mary’s International School
Jon Nordmeyer, WIDA
David Hwang, Kaohsiung American School
Daryl Imanish, Kaohsiung American School
Eric Sands, Stanford American International School
Paddy Fitzgerald, Nanjing International School

50 Challenge (Sit-Up)
Nel Capadona, Chiang Mai International School
Gail Tok, TheKnowledge-Lab
Sonia Jaeger, Nanjing International School
Chantelle Love, NoTosh
Patrick Heckelmann, Nanjing International School
Eric Sand, Stamford American International School
Lauren Pool, Jakarta Intercultural School
Margaret Alvarez, ISS International School
Chris Galaty, Nanjing International School
Marcel Gauthier, Shanghai American School
Dylan Barnes-Lotfi, Nanjing International School
Malt Kelsey, Nansha Collge Preparatory Academy
Ruth Clarke, Nanjing International School
Yi Zhang, Nanjing International School
Ricardo Urbina, International Medical Group
Jon Nordmeyer, WIDA
Daryl Imanishi, Kaohsiung American School
David Hwang, Kaohsiung American School

Link to the video of the 50 EARCOS Challenge >>
https://tinyurl.com/ycrce7b8



EARCOS ETC Advisory 
Committee Meeting
International School Bangkok

Committee members from across the 
EARCOS region met the weekend of Au-
gust 31 to September 2, 2018. Tasked with 
reviewing EARCOS Teachers Conference 
2018, and preparing for the upcoming 2019 
and 2020 ETC, fourteen advisory members 
collaborated with the EARCOS team. The 
International School of Bangkok, well rep-
resented by Bronwyn Weale and Anthony 
Giles,  generously hosted the meeting. The 
EARCOS team was led by Dick Krajczar, Bill 
Oldread, and Giselle Sison. ISB’s excellent 
facilities and hospitality served the meeting 
well foreshadowing how well suited they are 
to host the 2019 ETC.
 
The ETC Advisory Committee Meeting 
first task at hand was to review the hotel 
facilities selected as the hotels providing ac-
commodation for the 2019 ETC. The Best 
Western Plus Wanda Grand Hotel and the 

Novotel Bangkok Impact facilities were re-
viewed on Friday night.  Proximity to ISB is a 
key consideration for selecting suitable hotel 
accommodations. While the Best Western is 
closest to ISB, both hotels will have shuttle 
transportation to ISB available.
 
Early Saturday morning the Advisory Com-
mittee convened to commence work plan-
ning for the 2019 and 2020 ETC. After brief 
introductions, and confirmation of the Ad-
visory Committee’s tasks and charter were 
confirmed, the team reviewed the ETC 
2017. Delegate comments, insight from ad-
visory remembers, and observations from 
the EARCOS team were discussed creating 
learning that will inform and improve future 
ETC’s.
 
Moving forward, the team started to plan 
the ETC 2020. A theme that encapsulated 

the goal of the ETC was chosen in record 
setting speed, “A Clear Vision for the Fu-
ture.” Following lunch, the committee toured 
the ISB facilities and other locations that will 
host the ETC 2019.
 
The EARCOS Advisory Committee is proud 
to serve and assist colleges in the hundreds 
of schools served by the EARCOS ETC. The 
meeting serves as an opportunity to collab-
orate and assist each other in mutually ben-
eficial ways. It is bitter sweet that this school 
year is Dick Krajczar’s final year as executive 
director of EARCOS. While the advisory 
committee is happy for Dick to be free to 
enjoy the next stage of his life, we are sad 
to see him depart the organization, he was 
instrumental in guiding for over 20 years. We 
have all benefited from his wisdom, service, 
and humanity!

AT THE BACK OF THE PANTHER: Skylie Worral 
(Hong Kong International School), Keith Allerton 
(Jakarta Intercultural School), Joni Kerr (Interna-
tional School of Kuala Lumpur), Ben Robertaccio 
(Singapore American School), Bill Oldread (EARCOS 
Asst. Director), Jonathan Smith (Shanghai American 
School - Puxi), Peter Kimball (Taipei American 
School), Eileen Rueth (The International School of 
Beijing), Kathy Beahn (The International School 
Yangon), Chris Bell (The American School in Japan), 
Giselle Sison (ETC Program Coordinator), Anthony 
Giles (International School Bangkok), Deborah Chu 
(Seoul Foreign School)
IN FRONT OF THE PANTHER: Natalie Beals 
(Saigon South International School), Colin Aitken 
(International School Manila), Dr. K (EARCOS 
Executive Director)
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Technology
Learning2 Conference 2018

Gary Gray presents his Learning2 Talk on Culturally Responsive 
Teaching (talk available at https://tinyurl.com/yddvgqxo

Learning2, the conference applauded for being ‘for teachers, by 
teachers,’ is looking forward to its 12th annual event coming in 2019. 
This November saw Learning2 unpack the theme ‘It’s Personal’ at 
The American School in Japan. The Extended Sessions menu offered 
breadth: from coaching to celebrating introverts to designing learn-
ing spaces and so much more whilst the presenters offered depth 
in experience.

Each and every Learning 2 conference focuses on ensuring the par-
ticipant experience is meaningful and relevant. We seek out the best 
workshop practitioners and offer them coaching to drive a learning 
experience that provides educators with practical takeaways they 
can employ in the classroom right away.

We also seek to provide the space for educators to have the con-
versations they wish to prioritize in the ‘Cohort,’ job-alike sessions. 
Participants are also encouraged to bring their ideas further and 
lead their own unconferences: a space for any idea to be given the 
space it needs. Learning2 makes sure the student perspective is 
given a spotlight. We invite student speakers and workshop leaders 
to the forum. Student leadership at Learning2 distinguishes us from 
the many other conferences who simply talk about student agency 
rather than give it space on the schedule.

At every Learning2 event we host a series of short five-seven min-
ute ‘Learning2 Talks.’ We curate the complete list of talks through  our 
Youtube Channe l, and we are proud to see participants using these 
talks in professional development opportunities back at their home 
schools.

Every year we look to tighten the bonds within the Learning2 com-
munity, and every year we are so proud to see participants return 
to attend their third, fourth, or fifth consecutive event. We use our 
#Learning2 hashtag on Twitter as a way to continue conversations 
between presenters and participants active throughout the year.

Another layer of the learning with Learning2 is available for schools 
who decide to host the conference. The 2019 event will happen at 
Nanjing International School 17-19. October, and the opportunity to 
host 2020 is live. at https://learning2.org/hosting-learning2/

How do we come up with our theme for the event? The theme is 
always a collaborative effort between the Learning2 team and the 
host school. We work together to ensure we are meeting the most 
relevant needs of the learning community in that year. Our philoso-
phy is one that always values conversation and collaboration and this 
is why every year we seek to produce an event that:

*create a conference experience that puts the participant first;
*understand that learning is a social act and make social a key part 
of the conference;
*create a conference that continues to change with the needs of 
participants;
*create a conference that is ever changing, takes risks, and uses tech-
nologies appropriately in the learning process.

If you would like to learn more about hosting Learning2 2020, please 
email our  Director of Finance & Logistics : annette@learning2.org

“The conversations at L2 are always rich and challenging and for us 
as the host school they continued on long after the event had ended.” 
James Dalziel Ed.D

Often schools will send a large team of colleagues to attend 
our event together to leverage the learning.



Faces of EARCOS
Welcome New EARCOS Trustee >>

RONELDA CAPADONA
Superinterndent, Chiang Mai International School 
(CMIS)
Nel is the Superintendent of Chiang Mai Inter-
national School and former principal of interna-
tional and US schools. In her 25 year career in 
education, her passion has always been working 
with teachers and students to build strong learn-
ing communities.
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Welcome New Associate 
Institutions >>
Council for Advancement and Support of Education
(Asia-Pacific)
Service: knowledge provider for educational advancement

Flansburgh Architects
Service: Architecture, planning, and sustainable design for educa-
tional and cultural facilities

George Fox University
Service: University, College of Education, teacher and leader 
preparation

PLUSspace International Corporation Ltd.
Service: Architecture Firm/Design and Construction

Quaver Music
Service: PreK-8 General Music Curriculum Resource

School House Creatives
Service: Videography

Swiss Leadership Camp
Service: Student Leadership Training for school groups at school 
or at Swiss Leadership Camp

UCEI Ltd
Service: International school provider and operator

Welcome New Individual
Members >>
Jerome Castro, Reedley International School
Paul Grisewood, Australian International School Phnom Penh
Linroy Kilgore, American Lee Academy International School
Ben Hale, Oasis International School - Kuala Lumpur
Matthew Brian Mann, Sekolah Pelita Harapan Sentul
Kevin Maxfield, Tokyo YMCA International School
Jackie Becher, EtonHouse International Education Group
Diane Riggenbach, Grace International School

Welcome New Schools >>

Tsukuba International School
Kamigo 7846-1 Tsukuba, Ibaraki Japan 300-2645
Website: tis.ac.jp

          Shaney Crawford
          Head of School

“Tsukuba International School (Japan) is a compassionate learning community, 
centered in nature, celebrating diversity, equality, and opportunity. Tsukuba 
Science City, where critical thinking, creativity, and collaboration are highly 
valued, provides the backdrop for our unique programme. As a small school, 
we are able to provide an “at home approach” and deliver a world class edu-
cation in our natural, forested campus. We are an International Baccalaureate 
World School, authorized to offer the full IB continuum of the Primary Years 
Programme (pre-kindergarten to G5), the Middle Years Programme (G6-10), 
and the Diploma Programme (G11-12). We are accredited by the Council 
of International Schools and recognized as an educational organization by 
Ibaraki Prefecture.  We are extremely delighted to become a member of the 
EARCOS community and we look forward to networking with other schools 
in the region.”

Canadian International School of Singapore
7 Jurong West Street 41 Singapore 649414
Website: cis.edu.sg
Head of School: Peter Corcoran

Dulwich International High School Suzhou
Fangzhong Street, near East Zhongxin Avenue, 
No. 360 Gangtian Road, SIP, Suzhou, Jiangsu, PR China 215021
Website: https://suzhou-high-school.dulwich.org/
Director: Campbell Douglas

IGB International School
Jalan Sierramas Utama, Sierramas, 
47000 Sungei Buloh, Selangor, Malaysia
Website: igbis.edu.my
Head of School: Anne Fowles

THINK Global School
1460 Broadway
#7032 New York, NY 10036 USA
Website: thinkglobalschool.org
Head of School: James Steckart

Welcome New Heads >>
ERIC ALFREy, Director
International Community School - Singapore

DAMIEN HEHIR, Co-Principal (Pudong)
Yew Chung International School of Shanghai

KIMBERLy KINGRy, Principal and Head of School
Yogyakarta Independent School

JOHN KENNEDy, Headmaster
Yongsan International School of Seoul
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This past summer, high school students from 
Wells International School once again par-
ticipated in the Hawai’i Summer Science 
Program, a joint-venture between Wells 
and the College of  Tropical Agriculture and 
Human Resources (CTAHR), University of 
Hawai’i at Manoa (UH). During the 6-week 
program, thirteen students were given a 
unique opportunity to learn from profes-
sors and graduate students in different re-
search labs, in various science fields rang-
ing from entomology, virology, horticulture, 
bioengineering, food science and nutrition, 
phylogenetics and nematology. This was a 
wonderful chance for students to experi-
ence real-world, professional research and 
to develop the skills required to become a 
successful scientist.

In addition to their experience in the labs, 
students were also immersed in American 
college-life, where they shared rooms with 
peers in the dormitory, dined at the univer-
sity cafeteria and took advantage of mem-
bership in the on-campus athletic and fitness 
facilities. On the weekends, our chaperones 
organized outdoor activities, including hiking 
scenic trails and discovering secluded wa-
terfalls, snorkeling, and relaxing beach trips, 
as well as visiting historic sites such as Pearl 
Harbor, Iolani Palace and the Dole Pineapple 
Plantation.

This year marks the fifth consecutive year 
Wells and UH have offered this program, 
with over 50 student participants since 
2014. Many of the program’s alumni are 
now pursuing degrees in the sciences and 
technology at some of the top universities 
around the world, including Caltech (Arlindo 
Borges, Wells c/o 2016), Georgia Tech (Namo 
Wichitrnithed, Wells c/o 2016; Rishab Tandon, 
Wells c/o 2018), Worcester Polytechnic Insti-
tute (Gee Buasai, Wells c/o 2016; Anavat Siam-
wala, Wells c/o 2017), Utrecht University (Pe-
ter Choi, Wells c/o 2016), New York University 
(Mona Al Tamimi, Wells c/o 2017), Hong Kong 
University (Sami Soni, Wells c/o 2017) and UC 
Berkeley (Puru Lohiya, Wells c/o 2018).

Overall, this program has not only been 
opening doors into the world of science 
at the professional level, but has also been 
providing a glimpse of the often complex 
life skills, responsibilities and independence 
required of students living away from their 
home countries.

The following are reflections from this 
year’s cohort as they convey their personal 
thoughts about their summer experience.

Yanisa Vetchayanvivat (Ern), Wells Class of 
2020
It is safe to say that this summer science 
camp provided me with the most amazing 
experiences I’ve ever had. Since it was my 
first year attending the program, I was nerv-
ous about the uncertainty of what was to 
come. Having to go to a university and living 
halfway across the world actually made me 
quite scared. However, as soon as I arrived in 
Honolulu, my anxiousness was replaced by 
the feeling of excitement right when I saw 
the beautiful blue ocean. From that moment 
on, my views opened up and allowed me to 
explore fearlessly.

Throughout this camp, I’ve learned to com-
municate more professionally with my pro-
fessors, teachers, lab mates, and numerous 
others. This summer camp did not only ex-
pand my knowledge on the sciences, but it 
also helped me develop as a person. It gave 
all of us an extraordinary glimpse of how 
university life would be like and for the first 
time, I actually felt like I had come out of my 
shell. This once in a lifetime experience in 
Hawai’i is something I cannot and will not 
ever forget.

Dong Hoon Lee, Wells Class of 2020
The Wells Hawaii Summer Science Camp 
is a wonderful opportunity for students to 
learn and go further ahead in the field of 
science with the provided help from profes-
sors and graduate students. This was my first 
year to participate in this amazing summer 
camp, where I was able to live, at least tem-
porarily, life as a university student.

In addition to the lab work, I was often 
invited to the lab’s field work, which was 
held at least once a week. The field work 
ranged from checking beehives in the lab’s 
apiaries, catching certain bees, and harvest-
ing honey. The most memorable field work 
was the honey harvest, since I was able to 
learn about the formation of honey and to 
harvest bottles of honey as a souvenir for 
attending the camp.

Throughout the camp, I realized how differ-
ent Hawaii was from Thailand, in terms of 
the society and the place itself. The positive 
energies that people in Hawaii put in all the 
time made me comfortable in talking with 
them. This once-in-a-lifetime program gave 
me an opportunity to have such great expe-
riences during the summer. Thanks to every-
one in the Honey Bee Lab who volunteered 
their precious summer time in mentoring 
me for 6 weeks. After all, this summer was 
the best I have had so far in the entire 16 
years of my life!

Sapal Chapagain, Wells Class of 2020
The University of Hawaii Summer Science 
Camp was an experience that I will never 
forget. Not only did I get an opportunity to 
learn and use my scientific knowledge in a 
practical setting, but I also learned lifelong 
lessons while both inside AND outside of 
the laboratory. I learned to project and share 
ideas … but most importantly, I learned to 
live independently. 

The specific project I worked on involved 
propagating accessions of a native Hawaiian 
plant Melanthera Integrifolia, locally known as 
Nehe. I was given an opportunity to design, 
conduct, collect data, and create a profes-
sional poster for my research.

The knowledge and skills I gained at the UH 
Summer Science Camp, along with all the 
extra-curricular, weekend activities I partici-
pated in, made this an experience that I am 
very grateful for and will absolutely never 
forget.
 

Curriculum
Wells International School’s Hawai’i 
Summer Science Program at the 
University of Hawai’i at Manoa
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askos, CAS/Event, Yanisa (Ern) Vetchayanvivat
Dong Hoon Lee, Sapal Chapagain, Sirut (Guer) 
Buasai, and Yan Fuu (Jacob) Chang
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Sirut Buasai (Guer), Wells Class of 2019
My second year in Hawai’i was definitely 
a gratifying experience. It was great seeing 
familiar faces in Dr. Michael Muzynski’s lab 
again. Although I worked with the same re-
search team as last year at the UH Tropical 
Plants and Soil Sciences Department, I defi-
nitely learned new things, both inside the lab 
and beyond. I continued my work on maize 
genetics from last year. In addition to that, I 
was given a new independent project con-
cerning the annotation of a Zea maize, aka 
corn, mutator. In the lab this year, I learned 
to be my own research “team”, as I created 
and conducted my own experiments inde-
pendently.

In addition to last year’s experiences, I 
learned even more things both in the lab 
as well as our activities outside of the lab. 
This year I had the chance to explore the 
island of Oahu even more, going on several 
hikes and, of course, visiting new beaches. It 
was certainly refreshing to be surrounded 
by nature. As I was taking in the breathtaking 
views, I realized how lucky I was to have the 
opportunity to be there.

Yan Fuu Chang (Jacob), Wells Class of 2019
After participating in the Hawaii Summer 
Camp for the second time, I can gladly ex-
press that my expectations from the previ-
ous years have not only been met, but were 
also far exceeded. This can mostly be cred-
ited to how all the desirable aspects of the 
camp from last year were retained, while 

also being added onto or enhanced by other 
factors.

Working in the lab was a great pleasure as 
I once again got to experience not just the 
work of a scientist, but that of a scientist’s 
lifestyle as well. I was pleased to see that sev-
eral identifiable routines from last year were 
maintained, which includes the emphasis on 
proper procedures such as the placement of 
compounds, tools, and even food, the usage 
of labels consistently, and other non-exper-
imental practices such as retrieving mail or 
even discussing personal interests. This year 
also allowed me to interact with two other 
members to which I had minimal or con-
tact with previously, which greatly enhanced 
the sense of community that I had enjoyed 
before. Perhaps the biggest takeaway as op-
posed to last year however, is that I learned 
the importance of failure. As of this year, the 
members of the lab entrusted me to per-
form more tasks in both the greenhouse and 
as aid to their experiments, in which I would 
encounter issues in my methodology, lack of 
understanding and need to perform even 
simple actions repeatedly for acceptable 
results. This helped me further understand 
that within science, failure and setbacks are 
frequent and are usually part of the process 
in discovery or self-improvement. As such, 
I cannot thank enough all the members of 
the laboratory for their endless amounts of 
patience and faith in allowing me to handle 
some of their work.

Outside of the lab, the importance of self-
induced balance was once again emphasized 
as students were expected to manage their 
own diet, fitness hours, and leisure with min-
imal adult intervention. This aspect allowed 
the camp to not only be one of learning 
about science, but that of training how to live 
outside of what we are used to as well. This 
year also had a surprisingly large amount of 
locations and activities that were done dur-
ing the weekends, which is something I can’t 
be thankful enough as there were many 
unforgettable experiences on the beach, in 
the mountains and nature reserves, arcade, 
zoo, and shopping areas. I can say without 
a doubt that everyone, being the professor, 
the lab members, the supervisors as well as 
the other camp members and residents of 
Hawaii went above and beyond to create 
one of the most meaningful and memorable 
experiences I have had in my life so far.

First meeting with professors.

Jacob Chang, Class of 2019



14   EARCOS Triannual Journal

Orang utan with baby

EdThought
Equity Through the Arts for 
Students with Learning 
Differences

By Lee Ann Jung and Maisie Jung

Maisie, now a senior in high school, thinks back on her 8th grade year. 
She remembers the excitement of starting a new school, the curios-
ity she had for meeting new friends, and exhilaration she felt running 
on the cross country team. She recalls fondly the amazing teachers 
that helped her finally to find her love of reading after years of hard 
work to gain reading fluency. She loved her reading interventionist 
who worked with her to continue gaining fluency as she learned 
more about what dyslexia meant for her everyday life. 

But Maisie also remembers most days the beginning of that year 
starting with dread and anxiety. She was afraid of English class, afraid 
of being called on to read, and having all her classmates listen to her 
stumble over words. She was scared of being called on in History 
class to recall a fact from the reading the night before. Anxiety was 
a key player that year in Maisie’s life. One class where she never felt 
anxiety, though, was art, where unlike all the other classes, she felt 
smart and knew she could succeed at anything by forging her own 
way. What a wonderful refuge art provided! 

But art class was an elective, or a “special,” as we often call non-core 
classes. Because it was a special, this was the only time in the sched-
ule she could be pulled to work on reading fluency. Thank goodness 
Maisie’s school at least had reading intervention in middle and high 

school. Many do not. For many students in today’s secondary schools, 
the opportunity for reading instruction is over. These students slip 
farther and farther behind as the content complexity swells.

Maisie’s school was on the right track. They knew that students who 
were behind in reading level needed evidence-based instruction in 
reading in order to catch up. And this changed Maisie’s life. Maisie is 
now a voracious reader, always anxiously awaiting new releases by 
her favorite living authors. 

But Maisie also missed out on an opportunity in 8th grade. She 
missed the chance to be a part of her favorite class where she felt 
the most successful and enjoyed the content the most. And although 
this did not compromise her long-term success, this decision process 
is, indeed, detrimental to many students in our schools every day.

It’s About Skills, Not Subjects
As educators make decisions about when to provide supplemental 
instruction, ranking classes from most to least important can seem 
to be the only path. After all, we need to pull the student from 
something in order to deliver the needed instruction. The fault in 
this thinking is that it isn’t the subjects or courses that we should be 
ranking and sorting—it’s the skills. 

You might find yourself thinking, “Wait! The skill of reading is more 
important than drawing skills, thus, language arts is more important 
than art class” Well, this is partially true. The skill of reading is some-
thing that is a “critical” or “gateway” skill—it’s a skill that’s needed 
across the curriculum and throughout your life. And you can go your 
whole life and not be a great artist and do just fine. 

But skills aren’t so neatly divided into the compartments of classes 
as this. The content areas are really vehicles for students to hone 
their skills. It isn’t only in language arts, for example, that students use 
and work on their reading and writing skills. These are gateway skills 
needed across the curriculum. And it isn’t only in math class that 
students work on problem solving or only in science that students 
work on questioning and using evidence to support claims. There 
are many opportunities for students to develop the most important, 
lifelong skills. The skills are what are important, but the relative im-
portance of the classes is much more personal. 

Consider the student who loves art and may have an art-related 
career, the student who only feels successful in the art room, and 
the student who has a special relationship with the art teacher. For 
these students, art class may be the most important class that stu-
dent takes this year. We aren’t suggesting that a student should miss 
language arts class for intervention—this would be completely in 
conflict with best practice. What we are suggesting is that it can be 
just as detrimental to pull students from the arts.



Every Child Should Feel like a Super Star
We know from the work of many researchers as synthesized by John 
Hattie’s (2009) work, that a student’s expectations for their own 
success is one of the greatest predictors of their outcomes. Robert 
Merton taught us this same concept in the 1940s when he coined 
the term “self-fulfilling prophecy” (Merton, 1948). And we know that 
students who have IEPs are at risk for lacking expectations of suc-
cess. Hughes and Dawson (1995), for example, found that students 
with learning disabilities often felt less intelligent than their peers and 
carried feelings of negative self-worth because of their difficulties in 
school. This is not an isolated finding.

But how do we counteract this and promote feelings of compe-
tence and instill a sense of confidence in students who have learning 
disabilities? Well, we don’t want to construct opportunities that sim-
ply inflate students’ academic grades in an effort to make them feel 
successful. This doesn’t work. We aren’t tricking students who have 
learning differences. Students know their relative strengths. Inflating 
academic grades for this purpose actually backfires and demotivates 
students (Ring & Reetz, 2000). 

What we need is to find the authentic opportunities to allow each 
student’s strengths to shine—in school. We only need to be open 
minded about the multiple routes to excellence to make this pos-
sible. Todd Rose, in The End of Average (2016), presents the “jagged 
learner profile” (P. 77), and we all have this. If you think about your 
own skill sets, there are skills where you excel and others that you 
would not describe as your strengths. That student in our schools 
who is celebrated for having the highest grades has skills that are not 
relative strengths. The profile of skills is jagged.  

In our effort to sort and simplify data, do we sometimes characterize 
students as “good at school” or “good students” and “not great at 
school” or “bad students?” We need to rethink this way of describ-
ing our students, remembering the jagged profile. All students have 
strengths that can be cultivated at school. And every student has ar-
eas to work on. Even saying “general education student” and “special 
education student” contributes to this fallacy. All students are general 
education students, first and foremost.

Approximately 34% of students who qualify for an IEP fall into the 
category of Specific Learning Disability (SLD), making this the most 
common category of learning difference (NCES, 2018). Students 
with SLD choose art careers much more frequently than other 
students, with some estimates as high as 30% of higher education 
art majors having SLD (Wolff & Lundberg, 2002). For this group of 
students, art is the path to equity in outcomes. It where the playing 
field was leveled.

Some have hypothesized that because students with SLD, such as 
dyslexia, have superior spatial and visual skills. Others attribute the 
choice of the arts to a reliance on visual and spatial skills with a 
preference to avoid language processing skills. The research isn’t 
completely convincing either way. What we do know is that art is 
the path that many students with IEPs take. And although we are 
focusing on the category of SLD, we could make similar connections 
for students who fall on the autism spectrum and students with 
intellectual disabilities. For many students who have IEPs, the arts are 
their source of joy in school. This is reason enough to ensure that 
opportunities for art study are not disrupted. But how do we pre-

serve all of the opportunities for participation in the arts and deliver 
evidence-based intervention when needed?

What to Do Instead
One of the reasons that high schools don’t delivery reading inter-
vention is the scheduling difficulties. It seems that the choices are to 
either deliver intervention or have an undisrupted schedule. Sched-
uling difficulties are further complicated when we recognize that no 
student should be “sentenced” to a resource rooms of old where 
all students with any learning difference are lumped together into 
a room for a period of the day for homework help. Homework 
help isn’t an intervention, and students should be able to go for 
intervention on a skill when it is needed and not receive it once 
they’ve gained that skill. This flowing in and out of intervention can 
be incompatible with most middle and high school schedules. But 
the schedule shouldn’t prevent us from implementing contempo-
rary research-based practice.

Infused Skills
Before we do any pulling of students for supplemental instruction 
outside the classroom, we first need to seek the natural opportuni-
ties to target these skills within the general education classroom. An 
“infused skills grid” (Castagnera, Fisher, Rodifer, Sax, & Frey, 2003) 
is a structure teams can use for planning these opportunities. The 
infused skills grid is a meshing of the student’s priority skills and the 
settings where the student spends time each day. Figure 1 is an ex-
ample grid for an elementary student.

We should leverage more of our small groups for supplemental 
teaching. Now, this only works if we don’t spend full class periods 
talking at students. All faculty in the school have to be on board 
with flexible grouping and spending less time talking and more time 
facilitating students’ “doing.” When we employ this important Tier I 
strategy, we open up wonderful new opportunities for both person-
alization and differentiation. 

Flex Block
Some students may still require additional supplemental instruction 
beyond what can be accomplished in small groups in the classroom. 
But this isn’t the time to start ranking classes and deciding what a 
student can miss. American School Foundation in Monterrey, Mexico 
arrived at a scheduling solution that has worked for many schools by 
instituting a “flex block” during the middle of the school day. 

During the flex block, any student can seek support from any teach-
er or counselor. Students can also work independently during this 
time of day. Within the online scheduling system, teachers can also 
assign students to see a specific person during this time. In this mod-
el, if a student is having trouble with a language arts assignment, that 
student can spend time working alone, can work with a peer, or can 
visit the language arts teacher for help. Technology, such as Rebentify, 
developed by two high schoolers, can support the scheduling com-
ponent of this practice.

It’s important that intervention time that is delivered during flex 
block is protected for that—intervention. If a student who happens 
to have an IEP needs help with an assignment given in science, that 
student does not see an interventionist or special education teacher 
for help, because assignment help is not an intervention. The science 
teacher helps with the assignment. But if the student is having per-

Winter 2018 Issue   15



16   EARCOS Triannual Journal

sistent difficulty with a writing skill, a temporary, evidence-based in-
tervention may be what is needed. That student, and other students 
having the same difficulty, can be assigned to see the interventionist 
to gain strategies with this skill. Once the skill is gained, intervention 
concludes. If small group intervention a few times per week was not 
enough to gain the skill quickly, the student can receive daily, more 
intensive support.

Conclusion
By the time 9th grade rolled around for Maisie, her amazing read-
ing interventionist had helped her to such an extent that she was 
able to read well over two hundred books that year. Her reading 
was finally up to grade level! She still received individual interven-
tion to master certain skills. But this time around, the intervention 
took place during flex block instead of disrupting her class schedule. 
With this change in scheduling she was able to be a part of art class 
throughout her 9th grade year. 

Art quickly became Maisie’s favorite class and has played a sub-
stantial role in her academic career thus far. In fact, beginning early 
in Maisie’s junior year, she started teaching an art class to middle 
schoolers—a class that many of the students enthusiastically claim 
is their favorite class at school. Maisie feels that if she had been 
forced to miss half the days in her 9th grade art room to receive 
intervention, she would have been distressed and discouraged. “My 
understanding of color theory and how lines affect shape made me 
feel smart at a time when every other class made me feel inferior 
to my classmates.”

Yes, critical skills such as reading deserve our most serious consid-
eration when designing our systems and structures for intervention. 
But in this process, let’s not forget how incredibly important the arts 
are to many of our students. All students need authentic opportu-
nities to excel in school in content that is engaging and exciting to 
them. For some students, there are times in their lives when the arts 
pose the only time in the day they feel excitement instead of strug-

gle or anxiety. For others, the arts are the spark that ignites a career 
or a lifelong passion. For these students, the arts are a pivot point 
and the most important classes they take. 
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EdThought
Can Students Evaluate Teachers?

I’ve been looking at the results from our annual large-scale survey to 
our 5500 families. As you would expect, there are a range of opin-
ions - and it can be hard to know how to interpret the conflicting 
‘please do more X’ and ‘please do less X’ comments.

One theme that emerged very clearly, however, was that it’s teach-
ers who make the difference to students, and we were grateful for 
the parents who told us about the immensely positive transforma-
tions experiences that their children are undergoing with inspira-
tional teachers.  But there were also many comments that asked 
us to formally involve students in teacher appraisal and evaluation 
- sometimes with the implication that there’s a lot of stuff going on 
that school leadership does not know about.

In a busy organisation it’s impossible for anyone person to know 
everything that’s happening - but we do have to try.  And I guess 
the notion is that students are the ones receiving the teaching, so 
shouldn’t they get a say?

There are two points here.  Firstly, there is the moral need to treat 
students with respect, and to hear their perspectives about how 
things are going.  Secondly, there is the analytic need to know how 
to interpret data that comes from students (given that getting this 
second point wrong will damage student education, that’s also close 
to being a moral need too).

In this post I want to suggest that what we know about the second 
point should directly inform the first point; and that we should not 
simply ask students to evaluate teachers.  To prevent this post from 
being too long, I’ll follow up next week with some details about how, 
despite this, we still can and should involve students.

So why is student evaluation of teachers a bad idea?
What we know is that using students to evaluate teachers can be 
very problematic for many reasons - often because there is confu-
sion between a teacher’s popularity (he’s a nice or funny or charming 
person) and a teacher’s effectiveness (students learn a lot).  The two 
are not entirely independent of course, but there is a clear distinc-

tion.  We should therefore be troubled by, for example, Uttl et al’s 
2016 analysis that shows the correlation between students’ opinions 
of their teachers and what they actually learn is close to zero. If this is 
right, then it’s a central flaw because it means we can learn nothing 
reliable from the evaluations.   But it is at least better than Rodin 
and Rodin’s classic paper which suggests that it might even be worse 
than that - and that in fact students rate most highly the teachers from 
whom they learn least, and furthermore that students don’t learn more 
from teachers with high ratings - so the evaluations may actually be 
inverted! Perhaps many students will like a teacher who goes easy 
on a class and gives high grades for mediocre work, thus leading 
students to feel good about themselves and consequently give high 
ratings to that teacher.  The teacher who sticks to high standards, 
gives tough love and honest un-inflated grades, by contrast, will likely 
not be so popular, and may receive lower ratings.  Rodin and Rodin 
speculate ‘perhaps students resent instructors who force them to work 
too hard and to learn more than they would wish’

This is not surprising to experienced teachers who can distinguish 
between the long- and short-term effect of what they do, based on 
years of experience.  These teachers worry that if the evaluations 
are high-stakes, there will be systemic pressure on them to be popu-
lar rather than effective.  I think we can all see where that has led to 
if we look at the global political stage.  Nothing serious should be 
decided solely on popularity.

A further reason to doubt student capacity to judge teachers is that 
judgement like this is subject to serious bias.  Hessler et al found that 
teachers who provided chocolate cookies during a course got signif-
icantly higher evaluations than those that did not.  No surprise there 
either!  Other biases are more serious.  MacNell et al undertook 
an ingenious online study, where teachers told one class they were 
male, and one class they were female.  They found that ‘students gave 
professors they thought were male much higher evaluations across the 
board than they did professors they thought were female, regardless of 
what gender the professors actually were. When they told students they 
were men, both the male and female professors got a bump in ratings. 
When they told the students they were women, they took a hit in ratings. 
Because everything else was the same about them, this difference has 
to be the result of gender bias’.

So we know that student evaluations are problematic.  So what?  Let 
me return to and affirm the first point - that there is a moral need 
to involve students; and to hear their voices.  So how can we do it? 

It is possible to do; but it involves different approach, away from an 
evaluative consumer model to a collaborative one.  I’ll write about that 
in some detail next week.
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Leadership
The Role of School Leaders 
in Building Community:
Making Connections with 
Students
By Lauren Harvey, MS Ed
Vice Principal, Busan Foreign School
lharvey@bfs.or.kr

This fall, our Early Childhood students were learning about community 
and its members, and they visited my office to ask, “What is your job 
in our community?” In the simplest of terms that a four-year old could 
I understand, I replied, “My job is to help all the teachers and students.” 
While school leaders have many roles, an important responsibility is cre-
ating, sustaining, and evaluating positive school community and culture.

To underscore its importance, the Professional Standards for Educational 
Leaders (2015) published by the National Policy Board for Educational 
Administration includes Standard 5: Community of Care and Support 
for Students, which states that “Effective educational leaders cultivate an 
inclusive, caring, and supportive school community that promotes the 
academic success and well-being of each student.” This is accomplished 
through school leaders creating and sustaining a school environment in 
which each student is known, accepted and valued, trusted and respect-
ed, cared for, and encouraged to be an active and responsible mem-
ber of the school community, as well as by promoting adult-student, 
student-peer, and school-community relationships that value and sup-
port academic learning and positive social and emotional development. 
There are several ways, both programmatic and personal, that school 
leaders can ensure a caring and supportive learning community for all 
students. 

One way is for school leaders to identify curricular and programmatic 
initiatives which can improve school community. As part of our ACS 
WASC Schoolwide Action Plan, we identified improving school culture 
and climate as an area of growth based on student and parent survey 
data. Our school mission is to inspire each learner and provide educa-
tional services that nurture their social, intellectual, emotional, and physi-
cal growth...in a caring and supportive environment. To better meet our 
mission, we’ve set a goal to increase the percentage of students who 
report that they are part of an inclusive community and that at school 
they have a caring adult who they can go to with problems. 

To address this goal, we have enhanced our focus on socio-emotional 
learning with increased counseling and we have implemented the Re-
sponsive Classroom approach which addresses engaging academics, 
positive community, effective management, and developmental aware-
ness. As part of Responsive Classroom, in Early Childhood through 
Grade 6 classes have a daily Morning Meeting in which all students are 
greeted and included in activities that build community and camara-
derie. Further, we have re-designed our Advisory program for Grades 
6-12 with a weekly 30 minute block focused on a Responsive Morning 
meeting integrating Habits of Mind and College Board resources to 
build community; enhance teamwork, organizational, and study skills; and 
integrate college counseling. These practices allow administrators and

teachers to make connections with students on individual, small group, 
and whole group levels.

A second important way that school leaders can support a positive 
school community is through their own intentional and active interac-
tions with students.  When asked that they liked most about school, our 
students responded that they enjoy when school leaders greet them 
personally and ask them questions, as well as when we play with them 
on the recess field. As an administrator, it is important to take time each 
day during arrivals and dismissals to greet students by name, with cor-
rect pronunciation, to make personal connections and to validate their 
cultural backgrounds. One of my favorite parts of my role is the ability 
to visit classrooms from Early Childhood to High School to observe stu-
dents engaged in activity, discussion, and discovery. Walking away from 
our offices to be a visible presence in the hallways, cafeteria, and gym is 
another way to connect with students and to help reinforce teachers’ 
expectations for student behavior. For students, we can be bucket fillers 
to offer congratulations on a hard-fought athletic victory or academic 
achievement. We are friendly faces to eat lunch with and talk about 
the joy of pets or upcoming weekend plans. We are supporters and 
encouragers for our most challenging students who need one-on-one 
recognition, reinforcement, or redirection.

While school leaders take an active role in implementing curricula and 
programs to improve community, the importance of taking a personal 
approach to connecting with and supporting students cannot be over-
stated. In order for a principal to build relationships with people and 
positively shape school culture, it is necessary to be visible in the school 
and community (Rieg, 2007). 

To build positive school community, we must make connections with 
students. Greet students by name. Celebrate their individual accom-
plishments. Play with them on the field. Volunteer at an after-school 
activity. Coach a sport. Remember that you are always a model who 
sets the tone for cultivating an inclusive, caring, and supportive school 
community for all students.

References:
National Policy Board for Educational Administration (2015). Professional 
Standards for Educational Leaders 2015. Reston, VA. Retrieved on October 
30, 2018 from:
http://npbea.org/wp-content/uploads/2017/06/Professional-Standards-for-
Educational-Leaders_2015.pdf 

Rieg, S. A. (2007). Young children’s perceptions of school administrators: Fos-
tering positive relationships. Jalongo, Mary R. (Ed.) Enduring bonds: The sig-
nificance of interpersonal relationships in young children’s lives. New York: 
Springer. 
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Curriculum
Space for Exploration: 
Providing Fail-Free Exploration 
through Our “X Block” Program

Passion, innovation, curiosity: all teachers want students to cultivate 
these internal motivators, but in reality, the demands of a rigorous 
curriculum can leave little time for exploratory learning and experi-
mentation. Particularly during Middle School, students need time for 
exploration, play and risk-free failure in order to better understand 
themselves and form a healthy sense of identity.  With over 45 mil-
lion views, Sir Ken Robinson’s Ted Talk entitled “Do Schools Kill Crea-
tivity?” (2006) builds a compelling case for creating space in school 
for students to explore their own passions and interests, leading to 
higher levels of motivation, self-awareness and even academic suc-
cess.

Two years ago, our Middle School at ICS (International Commu-
nity School of Bangkok) began exploring models to restructure our 
schedule and carve out essential time and space for fail-free explo-
ration.  We began with the core belief that early adolescents need 
developmentally appropriate spaces to engage with a wide range of 
interests, activities and skills during their middle years of schooling.  
Inspired by global trends like “Genius Hour” programs, we examined 
many models from other international and American schools and 
interviewed administrators and teachers who had implemented ex-
ploratory programs in their contexts. 

Daniel H. Pink’s book, Drive: The Surprising Truth about What Motivates 
Us (2009) asserts that people are not as motivated by extrinsic 
rewards like grades as we have come to believe.  In fact, Pink ar-
gues that success and achievement stem from the ability to ‘chart 
our own course’, make decisions for ourselves, create new things 
and help ourselves and our world.  Based upon this hypothesis, we 
committed ourselves to creating space in our weekly schedule for 
students and teachers to do just that - share their passions and co-

create - and to test Pink’s theory that choice and 
creativity are their own reward.

After much planning, this August, ICS Middle School 
launched our new “X Block” program (eXcite, eX-
plore, eXcel) with over 25 different “mini-explora-
tories” on offer.  From STEM electives like Robotics, 
Electronics, Chess, Engineering Challenges or Sports 
Medicine to Art electives like Photography, Sewing, 
Cooking or Animation, each Middle School teach-
er at ICS mentors a small group of students in an 
inquiry-based elective. Middle Schoolers at ICS en-
rol in one exploratory block each quarter, allowing 
them to rotate through four different electives each 
year and allowing teachers to repeat their elective 
up to four times - an important factor in sustain-
ability!

So while some students learn to make magnetic 
compasses out of leaves and needles in their “Sur-

vival Skills” X Block, others learn American Sign Language; while 
some learn beginner guitar, others make movie trailers or choreo-
graph dances.  The key ingredient for success has been our teachers 
themselves choosing subjects they are passionate about so that the 
teacher’s own love for learning becomes contagious! 

X Block has quickly become many students’ favorite hour of the 
week.  It is a “fail-free” environment, replacing the pressure of assess-
ment with choice, relationship and cooperative learning.  Our whole 
community (parents, students and teachers) have been energized 
through the fresh opportunities offered by our new X Block pro-
gram and we can’t wait to see what the future holds.  Follow our X 
Block journey on Instagram @icsmsbkk and reach out if your school 
has an exploratory journey of your own to share!

By Karen Conwell, Middle School Principal
International Community School of Bangkok
karen_c@ics.ac.th
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Professional Development
Continuous Professional Learning: 
Why is it Essential for Student 
Success
“Our greatest resource is our teachers and their most precious resource 
is their time; it is common sense, then, that we must give our greatest re-
source the time to learn to become even better teachers.” John Tomsett

Meaningful teacher professional learning is not just a buzzword or a 
tick box, it is a critical component to the success of everyone within 
a school: students, teachers, parents and leaders alike. When teach-
ers receive professional learning that is exciting, innovative, relevant 
and practical, they grow and become the best hope students have 
for success.

Access to effective Continuous Professional Development or Learn-
ing (CPL), encourages teachers to be more confident, motivated 
and inspired, giving them the reward of greater professional satisfac-
tion, therefore, it follows that the more colleagues who feel this way, 
the greater the positive impact will be on the ethos and success of a 
school. The use of CPL can encourage and promote a learning cul-
ture with staff helping to exemplify to students that learning is a valu-
able, enjoyable, lifelong activity. A more fulfilled workforce can also 
have a positive impact on staff commitment and retention as people 
feel valued and invested in. Rachel Ells calls this ‘collective teacher 
efficacy’ and Professor John Hattie ranks collective teacher efficacy 
as number one in his analysis of effect size on student outcomes. 

In education, research has shown that teaching quality and school 
leadership are the most important factors in raising student achieve-
ment. For teachers and school leaders to be as effective as possible, 
they continually expand their knowledge and skills to implement the 
best educational practices. CPL is the strategy we use at Bangkok 
Patana to ensure that all academic staff continue to strengthen their 
practice throughout their career. A recurring theme in educational 
research is the need to create a culture of trust and challenge in 
schools to enable professional learning of teachers to prosper. In the 
most successful schools, the leaders provide direction and support, 
but also trust their staff and encourage creativity, innovation and a 
degree of risk-taking.

Evidence shows that the most effective CPL is that which is: 
• Personalised: built on the teachers identified needs and require-
ments rather than a ‘one size fits all’ approach. 
• Relevant: relates to teacher’s pedagogy and/ or subject specialism 
and the needs of their learners. 
• Sustained: new skills and ideas need time to take hold; experi-
mentation and refinement is the best way to embed new ideas into 
classroom practice. 
• Supported: by coaching or mentoring from experienced col-
leagues, either from within or from outside the school. 
• Collaborative: while teaching could be seen as a solitary profes-
sion, collaboration with fellow teachers and colleagues has been 

identified as one of the most relevant features required for effective 
teacher learning. 

So far this term, Bangkok Patana has offered 32 ‘Learning 4 Learners’ 
(L4L) sessions, which have been attended by nearly 500 colleagues. 
These are our own in-house CPL workshops delivered by our staff 
for our staff. Sharing the range and depth of expertise we have avail-
able to us a Bangkok Patana, these sessions have varied from ‘Social 
Thinking’ for our Primary teams, and ‘Handing Difficult Conversa-
tions’ for our new Middle Leaders, to a ‘Gender Socialisation’ session 
presented by a passionate Year 13 student. In the Secondary School, 
we have seven Teacher Learning Communities (TLC’s) established 
which involve nearly 60 members of staff learning collaboratively.

We have supported 51 external CPL opportunities, where staff 
have access to expertise through courses and training throughout 
the SE Asia region. Several educational experts have visited Bang-
kok Patana to facilitate and lead CPL opportunities for staff this 
term. To support our school development focus of Science in the 
Primary School, we recently welcomed Ruben Meerman, ‘The Surf-
ing Scientist’, who worked with our Primary Leaders and Science 
Advocates looking at how we further engage children with science, 
deepen their learning experience and help them to make connec-
tions. Ruben also spent time with the Secondary Science Faculty 
demonstrating how to use and handle liquid Nitrogen safely so that 
our teachers have the confidence to use it with students in the cur-
riculum.  

More recently, the IOE (Institute of Education) from University Col-
lege London facilitated two leadership courses – Facilitator Training 
and Early/Developing Leadership. The participants in these courses 
ranged from senior leaders to colleagues who are new to leadership 
or aspiring leaders. 

During the upcoming Academic CPL Days, Ben Walden will be join-
ing us. He will be inspiring and motivating all of our academic staff 
around the key focus of ‘Inspirational Leadership’, set in the context 
of the Shakespearean play Henry V. Ben talks about inspirational 
leadership at every level of school life and how we can achieve and 
sustain this.

As school communities, we have a responsibility to ensure that ac-
ademic staff at all levels within our schools engage in continuous 
professional learning and apply that learning to ensure beneficial 
outcomes for our students. By advocating for, and investing in CPL 
opportunities for our teachers, we are ensuring a successful educa-
tion experience for every child in our community. 

By Katherine Hume, Cross Campus Assistant 
Principal for Continuous Professional Learning,
Bangkok Patana School
kahu@patana.ac.th



Professional Development
Taipei American School hosts 
1st Annual Chinese Literacy 
Symposium

Conferring with writers.

Teachers at TAS are excellent examples of what we want our stu-
dents to be: lifelong learners and global citizens who contribute posi-
tively to their community. In our lower school, homeroom teachers 
have worked to develop their skill in using the workshop structures 
for literacy instruction for over ten years. Supported by a literacy 
coach and coordinator, lower school teaching teams receive ongo-
ing professional development in making sure they provide the best 
experiences for students to become active readers, articulate speak-
ers, and fluent writers. 

But a few years ago, the question arose: If these methods work so 
well in the English language classroom, would they work in the Man-
darin language classroom as well? With this query in mind, Ms. Jacob, 
with the support of Ms. Hsu, provided training including demonstra-
tion teaching and coaching for the lower school Mandarin team in 
research-based best practice in literacy.

Soon, the lower school Mandarin team, energized by such practi-
cal and successful professional development, started implement-
ing workshop teaching strategies in their classrooms. Read-alouds 
were transformed into exciting opportunities for students to speak 
with each other about shared experiences. Writing time became a 
chance for students to practice new grammatical structures with 
passion and purpose. Students’ vocabulary and fluency with Manda-
rin grew as they joyfully read and reread texts together.

With such enthusiasm and dedication expressed by the lower 
school Mandarin department, it seemed like the next logical step 

was to share with other teachers in the region. And that’s how the 
first annual Chinese Literacy Symposium came about. 

65 Mandarin language teachers from 18 different schools from 
across Taiwan, Hong Kong, Singapore and China, all hungry for the 
kind of professional development TAS has in-house, came to learn 
from a cohort of regional literacy coaches. Led by TAS’s own Aman-
da Jacob, several literacy coaches from around the region taught 
Mandarin teachers instructional strategies based on the workshop 
approach to literacy. 

The coaches led whole group sessions to facilitate learning across 
two days of meetings. Additional coaches helped to deliver small 
group discussions based on the previous day’s exit tickets. The par-
ticipants also were able to benefit from several rounds of mini table 
presentations put on by the participants themselves so that they 
could share their experiences of literacy within the group.

Taipei American School’s own lower school Mandarin teachers were 
able to showcase their growing knowledge of using these strategies 
effectively in second language classrooms as they led small group 
workshops for teachers from other schools.

Participants walked away armed not only with new structures and 
strategies, but a better understanding of why it is essential to pro-
vide students with opportunities to engage in authentic tasks, help 
them work with greater independence, and bring joy into the daily 
learning activities in the Mandarin language classroom. They came 
ready to learn, notice, and question their pedagogical practices as 
they considered how to best support students’ language learning 
and engagement.

Because of the success of this first event, participants are eager to 
come back and continue learning from teachers here at TAS. There-
fore, the Taipei American School lower school Mandarin department 
and Ms. Jacob are already planning the second annual Chinese Lit-
eracy Symposium for February of 2019.

By Carrie Tenebrini
Middle School English Teacher
Taipei American School
tenebrinic@tas.tw
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The vehicle testing area.

For High School students at the International School of Beijing (ISB), 
the week of September 3 was full of transformative experiences as 
they traveled locally, around China and internationally for a choice of 
Experiential Learning Opportunities (ELOs).

The term “school trip” can too often conjure images of boring out-
ings to museums, but ISB’s annual ELOs are far removed from this 
stereotype. Through partnerships with expert guides and organiza-
tions in the trips’ destinations, the ELOs encourage active engage-
ment in experiences that promote personal growth and build com-
munity. Learning on the trip is supported by a sequenced framework 
that draws upon and enhances ISB’s rigorous academics, co-curricu-
lar activities and student life.

Students got to pick from a range of ELOs as varied as an inves-
tigation into the problem of human trafficking in Vietnam, a sailing 
course, cooking classes, explorations of less-traveled parts of China, 
and an historical tour of old Beijing.

Students were even able to propose their own ELOs.

The Green School
One such idea bubbled up last semester in an ISB grade 10 biol-
ogy class. After working on a conservation project, students were 
inspired and wanted to take action. Right around the same time, 
they heard about The Green School, a fully functioning school which 
teaches sustainable practices in a wall-less natural environment in in 
Bali, Indonesia.

A small group of the biologists wrote to ISB’s Office of Learning to 
pitch their own ELO for their Junior year. They wanted to visit The 
Green School to learn more about what it was doing and bring 
ideas back to ISB. After communicating with a science teacher at 
The Green School and assistance from the Office or Learning, a new 
ELO trip was born.

Last week, the ISB travelers to Bali took a tour of  The Green School. 
They participated in one of its high school electives on chickens and 
permaculture, tried out the composting toilets, and worked with 
Green School students to learn about biofuel.

This green-themed ELO also linked up with other environmental or-
ganizations in Bali to learn about water protection, and conservation 
of coral reefs and mangroves. On the last day, there was a visit to an 
ecopark where students participated in activities including compost-
ing, creating seed balls, and natural dyeing.

ISB Design Tech Facilitator Julie Lemley, who led the Bali ELO, said, 
“We arrived back in Beijing with our hearts and our minds full. Now, 
we wait and see what great ideas spawn from this trip and how our 
students (along with their equally inspired chaperones) take action 
and weave more sustainable practices into our ISB community.”

Teamwork in the kitchen
In Beijing, the Fun with Food ELO gave students culinary instruction 
at culture exchange center The Hutong and in ISB’s kitchens. They 
mastered knife skills and served up regional cuisines from around 
China, and the West. They finished off with a cooking competition 
and a screening of foodie documentary Jiro Dreams of Sushi.

“Our ELO was more than just cooking,” said grade 11 student 
Samuel S. “Cooking with people who weren’t necessarily your best 
buddies meant stepping outside comfort zones, hanging out with 
people from different places and different cultures. Our apprecia-
tion for each other’s support in our cooking journey meant being 
dependent on one another to get things done in the kitchen, and I 
feel these bonds will continue onwards to the classroom, even as we 
say goodbye to our ELO.”

Camping out
Meanwhile last week, other groups traveled to the wild Great Wall 
outside Beijing and to the mountains of Sichuan Province for their 
Duke of Edinburgh’s Bronze and Silver/Gold Awards respectively. 
The Duke of Edinburgh’s Award is an internationally recognized 
youth achievement award with several components including a 
multi-day “Adventurous Journey” with camping. Aiming to build self-
confidence, teamwork and health, the journey is expected to be 
completed with minimal support from teachers or adult facilitators.
High School science teacher Darren Smyth helped the students or-
ganize the Bronze journey. “Overall, they succeeded really well, with 
much learning taking place and an awareness of nature and the chal-
lenges involved,” said Mr. Smyth.

“Camping, orientation and hiking skills were refined during the trip. 
They key was to work collaboratively in the participants’ small hiking 
groups while navigating from point A to point B. They had to carry 
in all supplies and carry out all waste.”

Work will soon begin on planning next year’s ELOs. Where will 
these exciting trips take our High School students?

Experiential Learning
The Road Less Traveled
From environmental practices in the jungles of Indonesia to wielding 
a wok closer to home, ISB’s Experiential Learning Opportunities took 
students on fun learning adventures that redefined the school trip.

By Nick Yates
International School of Beijing Communications
NYates@isb.bj.edu.cn
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Service Learning
Service Learning = Learning to Serve
How does a person learn empathy?  How can we teach it to our 
students?  How do we know if/when students have really devel-
oped the skill of being empathetic?
 
These are questions I am pondering as I start my work here at 
ISB as the Service and Experiential Learning Coordinator.  Service 
Learning is touted as having many benefits for students and one 
of the main reasons educators give for wanting to involve their 
students in Service Learning is the creation of empathy.
 
So how can we do it?  I wish I could answer that question with 
certainty.  However, I do know that, as teachers, we are used to 
creating learning experiences for our students with their learning 
in mind.  Our students and their needs are always at the centre 
of our work.  I don’t think this can be the case if we want to in-
volve our students in Service Learning that is designed to create 
empathy.
 
The community, the people, the issue, the environment, whatever 
is the focus for service, must be at the centre of the experience of 
Service Learning.  Students need to look outside themselves and 
see the needs of the other.  Those needs, the needs of the ben-
eficiaries of our service, should be at the very heart of this type 
of learning, rather than the needs of our students.  If we design 
Service Learning by focusing only on what our students get out of 
it, can they really have the chance to experience the empathy that 
we are aiming for?

This is why we need to think of service as so much more 
than just the action of ‘doing’ the service.  We also need to ask 
ourselves some hard questions about who service is for.  I like 
these questions from Claire Bennet and Daniela Papi (2014) 
about giving service: ‘Is [the service] altruistic?  Is it effective?  
And for whom?’ 
 
If it’s effective only for our students, then maybe they aren’t 
going to learn what we hope they will.

So perhaps it becomes not so much about Service Learn-
ing, but about learning to serve.  The experience would then 
become not only the act of giving service, but also what we 
learn before, during and after it.  This might include areas such 
as need analysis and evaluation of the service given.  Incor-
porating these ideas could help students develop a deeper 
understanding of the service they are giving and the issues 
surrounding that need.  Hopefully this will result not only in 
deeper empathy, but the ability to use that empathy to learn 
and take action in service of others.

Bennet, Claire and Papi, Daniela (2014).  “From Service Learning to 
Learning Service”, Stanford Social Innovation Review, (https://ssir.org/
articles/entry/from_service_learning_to_learning_service 
accessed 3rd of September 2018).

By Jo Binns
International School Beijing
JBinns@isb.bj.edu.cn
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ISC Research
An Overview of the International 
Schools Market (May 2017-2018)

Kings College Frankfurt will open in September 2018 to respond to 
increased demand as a result of Brexit relocations.

The International Schools Market

The year ending May 2018 has been a dynamic one for the international 
schools market. Many new international schools have opened. The de-
velopment of new schools has continued and is occurring in a broad 
range of countries.

The sector of international schools accessible to Chinese nationals 
in China is expanding at pace with international schools opening in a 
growing number of China’s cities. The healthy yet static sector of the 
market within mainland Europe is now experiencing new demand and 
development interest for the first time in many years, in large part due 
to the impact of the United Kingdom withdrawing from the European 
Union. This has prompted several multi-nationals and London-based 
banks to plan for relocation which requires family infrastructure and, 
with that, the demand for school places. The improvement of econo-
mies in several South East Asian countries has also increased demand 
for alternative, quality education options from local families.

It has been another challenging year for some international schools in 
the Middle East and South East Asia that were dependent on Western 
expatriates, whose benefit packages provided for premium international 
schooling for their children. Many expatriates, particularly those working 
in the oil and gas sector, have been repatriated, and those remaining have 
seen their generous remuneration packages trimmed down resulting in 
some children being moved to more affordable international schools. 
Although the children of the highest-paid expatriates and wealthy locals 
are filling some of the high-fee premium school places, most enrolment 
demand is now focused on the mid-price international schools that are 
affordable to the majority of professional expatriates and more affluent 
local families. This shift in the market is expected to continue.

Universities that are actively marketing to international students are in-
creasingly seeking out international school students for undergraduate 
degree enrolment. This is because of the rigorous academic standards 
and personal skills development that international schools deliver to 
their students, which prepares them for the requirements of higher edu-
cation learning.

The ISC Global Report for 2017-2018 provides a much more detailed 
analysis of the international school year and the market influences that 
will be impacting supply and demand in the near future.

International School Choice

There has never been so much choice for international schools, with 
9,484 international schools located around the world (ISC Research 
data from May 2018). The market has increased by 57.1% since 2010 
when there were 6,034 international schools (a compound annual 
growth rate CAGR of 5.8%). The total income from tuition fees in the 
year May 2017-May 2018 is USD $48.1 billion and the world’s interna-
tional schools market is employing 467,262 full-time teaching staff.

Today, some cities have an extensive choice of international schools 
for families. This graph shows the top cities based on the number of 
international schools:

With so much choice, it can be challenging for parents to select an 
international school for their child. An increasing number of schools are 
seeking accreditation as a route to differentiation and quality assurance. 
There are a range of accreditation options assessing different criteria 
and parents should take the time to understand what the accreditation 
means in order to make an informed choice. Currently 2,083 interna-
tional schools are accredited, which is only 21.9% of the entire interna-
tional schools market.

An increasing number of international schools, particularly those in 
competitive locations, will also benchmark to assess how they compare 
to other schools within their country or globally (depending on their 
evaluation priorities). This helps schools to identify ways to differenti-
ate and remain competitive within the market. ISC Research produces 
bespoke benchmarking reports for competitive analysis of a range of 
criteria, from school fees, facilities and accreditation, to staff salaries and 
benefits.

Bilingual schools have experienced the most growth within the interna-
tional schools market since 2010; increasing from 1,667 schools in 2010 
to 3,056 in May 2018. The schools within this sector deliver part of the 
curriculum in the native language of the school location, and the rest of 
the learning in English.
For more information about how ISC Research can help your school, contact: 
Schools Director, Richard Gaskell richard.gaskell@iscresearch.com
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Reader’s Corner
3 books by future and past presenters*

What Works May Hurt

Medical products are required to disclose both their intended outcomes and 
known side effects. Educational policy and practice, however, carry no such 
labels. Thus, teachers, school leaders, and the public are not told, for example, 
that “this program helps improve your students’ reading scores, but it may make 
them hate reading forever,” or that “school choice may improve test scores of 
some students, but it may lead to the collapse of American public education.”

In his new book, Yong Zhao, distinguished professor and specialist in education 
policy, shines a light on the long-ignored phenomenon of side effects of edu-
cation policies and practices, bringing a fresh and perhaps surprising perspec-
tive to evidence-based practices and policies. Identifying the adverse effects of 
some of the “best” educational interventions with examples from classrooms 
to boardrooms, the author investigates causes and offers clear recommenda-
tions.

This volume will help the field of education to advance beyond the extreme 
pendulum swings that characterize today’s school reform efforts.

Fair Isn’t Always Equal, 2nd Edition

Differentiated instruction is a nice idea, but what happens when it comes to 
assessing and grading students? What’s both fair and leads to real student learn-
ing? An internationally recognized expert on grading practices, Rick Wormeli 
first examined these questions 10 years ago in the first edition of Fair Isn’t 
Always Equal.

In this thoroughly updated second edition, Rick provides a catalyst for seri-
ous reflection on current grading and assessment practices in differentiated 
classrooms. Coherent and effective standards-based grading practices for a 
high-stakes, accountability-focused world is also outlined. Recognizing the im-
portance of having a shared school vision for assessment and grading, Rick 
addresses the challenges for teachers and administrators alike.
* Rick Wormeli will be a keynote presenter at ETC2020

Leadeship Really Matters

Leadership Really Matters explores two urgent issues in education today and 
provides many creative and innovative solutions. Large numbers of Baby Boom-
ers are retiring, leaving a multitude of leadership positions vacant; and, technol-
ogy is continuing to move forward rapidly.
 

Whether you’re a new, established or aspiring school leader, Leadership Really 
Matters is a powerful tool to help you move forward in your career and really 
make a difference in your school. This book will fast track you to success as a 
school leader, providing you with leadership ideas, techniques and strategies 
that are drawn from decades of experience and proven to work. Discover 
more at bit.ly/LRMbook
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Press Release
Busan International Foreign 
School Rebranding Back to ISB
School returns to original legacy name as 
International School of Busan

On its 35th anniversary, Busan Internation-
al Foreign School is rebranding back to its 
original English name as the International 
School of Busan, or ISB. This rebranding ini-
tiative clarifies and strengthens the school’s 
mission to provide a quality, English-language 
education for international families choosing 
to make their home in Busan.

“As we celebrate our 35th year of excellence 
in international education, we have created 
a new distinctive identity for our school. In 
charting a new path for the future, we are 
returning to our roots as the International 
School of Busan (or ISB). We are excited to 
launch a bold new brand to reinforce and 
clarify our premier role in Busan,” says Kevin 
Baker, ISB Head of School. The school has 

adopted a bold new logo that honours our 
host country of South Korea by incorporat-
ing elements of the Korean flag in a unique 
design that puts the learner at the center in 
an inspirational global context. The trigrams 
in our new logo are rich in symbolism that 
connect Korean philosophical ideas with our 
school’s Guiding Statements. ISB has also 
embraced new school colors of burgundy 
and white to further represent its warmth, 
heritage, and excellence.

ISB will be hosting a number of community 
events throughout the year to celebrate its 
35 years providing educational excellence to 
the international families of Busan.  ISB was 
founded in 1983 and has grown to become 
Busan’s leading international school with 
over 300 students from almost 40 nationali-
ties. 

ISB is an International Baccalaureate (IB) 
Continuum school, offering IB classes for all 
students from pre-kindergarten to the di-
ploma programme in Grade 11 and 12. The 
IB Diploma Programme is recognised by 
Universities around the world and many Di-
ploma Programme students continue their 
studies at American Ivy League Universities 
and other prestigious Institutions around the 
world.  

The IB programmes encourage students to 
learn how to learn by teaching them to ask 
challenging questions, think critically, and de-
velop research skills. Well-rounded students 
are developed through integral creativity 
and activity components of the curriculum. 
Global citizenship and environmental stew-
ardship are are explored through service 
learning projects, connecting teaching in the 
classroom with action in the community.

Press Release
EARCOS Leadership Mentoring
EARCOS Leadership Mentoring (ELM)—the newest member 
service began at the 2016 EARCOS Leadership Conference. 

Several groups of school leaders have participated in the online 
orientation “course” over the past two years. EARCOS wishes to 
recognize and offer sincerest gratitude to members of  the inaugural 
cohort of mentees and mentors currently engaged in leadership 
development in our region.

John Snowball, Head of Secondary, NIST International School
Katie Ham, Head of Upper School (10-12), Nanjing International School
Greg Hedger, Director, The International School Yangon
Tonya Parham, Director of Teaching and Learning for Secondary, 
             Ruamrudee International School
Derek Kessinger, PE/Health Teacher and Activities Coordinator, 
    American School in Taichung
Dan Williams, Secondary Assistant Principal, Suzhou Singapore 
            International School
Luci Willis, Deputy Head/Director of Learning, NIS – Japan
Karen O’Neil, High School (ES) Principal, Aoba Japan 
            International School



Press Release
Concordia Shanghai Celebrates 
20 Years of High-Quality Education within 
a Diverse and Supportive Community

The 2018-19 school year is a milestone in the history of Concordia 
International School Shanghai, as it marks the school’s twentieth an-
niversary. Over the weekend of August 24, the school community, 
including a number of founders and original faculty, assembled for a 
series of celebratory events that paid tribute to Concordia’s history 
and celebrated its future.
 
Over the past twenty years, the city of Shanghai has experienced 
monumental growth, and Concordia has been no exception. When 
its doors first opened in September of 1998, a staff of seventeen 
teachers welcomed a student body of twenty-two students. To-
day, over 1,300 students from more than 30 countries and regions 
around the world walk Concordia’s halls and are taught by a faculty 
of 160. The campus, which started with a single building in the heart 
of Pudong, an area once occupied by marshy rice fields, now boasts 
33,748 square meters of purpose-built facilities and state-of-the-art 
learning spaces.
 
“We are pleased to see how the seed that was planted in the early 
1990’s has grown to this point in 2018 and that it has been a bless-
ing to so many students and families in the Shanghai community,” 
remarked Concordia’s first head of school, Allan Schmidt.
 
At an assembly of honored guests that included former faculty, digni-
taries and Chinese officials, Schmidt gave an account of  Concordia’s 
exceptional origins. He spoke of the foresight and great efforts taken 
by the school founders, the local government and the team of advi-
sors who oversaw the project and helped bring about the acceler-
ated construction of the campus.
 
Ground was broken on the Concordia site in March of 1998 and the 
campus was completed by mid-August that same year, just in time 
for the start of school. The rapid undertaking had been so remark-

able that Concordia was dubbed the “miracle school” by Shanghai’s 
US Consul General at the time, Ray Burghardt.
 
Elaborating on this sentiment, the current US Consul General, Sean 
Stein, commented that “the real miracle of Concordia is the mira-
cle that happens in the lives of the students, who are transformed 
through diligent teaching and modeling into extraordinary adults 
and people who contribute to the world around them.”
 
Indeed, holding fast to the school’s core values and mission to 
nurture and educate the whole child within a supportive environ-
ment has enabled Concordia to flourish over the past two decades. 
Through the hard work, faith and cooperation of dedicated teach-
ers, visionary government officials and a vibrant and engaged expat 
community, Concordia has become one of Asia’s premiere interna-
tional schools.
 
The twentieth anniversary weekend, provided the Concordia com-
munity a moment to reflect on how far the school has come and 
on the thousands of lives it has helped shape through its educational 
and service programs. It also inspired excitement and promise for 
the next stage in the school’s journey.
 
“Our vision,” proclaimed Concordia Head of School Dr. Mary Scott 
addressing the assembly, “is for Concordia to be a global platform 
fostering deeper learning and transforming lives to lead change in 
a dynamic and complex world. We want our future as a school to 
echo this statement and live out this vision.”
 
Chairman of Concordia’s Board of Directors, Fred Voigtmann, per-
haps put it best when he declared: “We can celebrate today but to-
morrow morning we have to get up and get ready for our next twenty 
years.”
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Press Release
International School Manila Students 
Leading Change at CERN

By Anna Seipelt Goco
Deputy Director of Advancement
International School Manila, gocoa@ismanila.org

“Every person can make a difference: to the scientific community 
and to the lives of many,” those are the words used by International 
School Manila’s (ISM) Beamcats team in their winning proposal sub-
mitted to the European Council for Nuclear Research.

Out of the 195 applications received, this group of ISM High School 
students were one of the two teams that won the 2018 Beamline 
for Schools competition funded by the CERN & Society Foundation. 
As co-winners, they were given the opportunity to carry out their 
proposed experiment at CERN in Geneva, Switzerland.

The Beamcats team are members of ISM’s Astronomy Club, which 
was founded in 2014. Since that time, they have participated in 
CERN’s annual Beamline for Schools competition. The team com-
prised six students with guidance from their club advisor, HS physics 
teacher, Brad Hill.

The Astronomy Club were runners-up in the competition for the 
past two years. In their most recent submission, the Beamcats revis-
ited the same topic that they proposed in March 2017, developing 
and expanding the scope of their experiment. Their final proposal 
focused on determining the viability of using pion therapy as an 
alternative method of cancer treatment.

“The best part of the experience was 
actually working like a scientist,” 
said Sana

During the team’s two-week stay at CERN, the students were able 
to use the same software, analysis and graphing tools that were key 
to the ATLAS experiment, one of the major projects at CERN. 

“The best part of the experience was actually working like a sci-
entist,” said Sana, now in G12 and hoping to become a doctor. Her 
fellow team member Sae Joon, also in G12 added, “We got to see 
what it was like to be a research scientist – it was a great experience 
overall.”

As the team worked through their experiment, they performed dif-
ferent types of testing using pion beams. They revised their experi-
ment to make use of proton beams as a means of enhancing their 
original proposal. Research for the experiment is still ongoing, but 
the team was able to make substantial headway with the collec-
tion of data using the sophisticated equipment available to them at 
CERN. The Beamcats hope to complete a first draft of the paper 
by December for a possible feature in a physics or scientific journal.

There can be few more compelling areas of research medicine than 
the search for alternate methods of treating cancer, and, despite 
their age, these students have shown the talent and drive that may 
make a significant contribution to the wellness of the global com-
munity. In their winning proposal, ISM’s Beamcats concluded, “Never 
stop seeking answers.” They never will! 
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Green & Sustainable
Exploring Solu-tions to Plastic 
Pollution with Solu
By D. Zhang, Grade 12
International School Manila

With 8 million tons of plastic entering the ocean each year, it is no 
longer efficient nor sufficient for the government of emerging mar-
kets to persist with door-to-door, street-to-street waste collection. 
Many times, segregated waste only ends up in the landfill. So, on 
September 26, 2018, International School Manila (ISM) welcomed 
Matthew Barrie, founder and CEO of Solu, to speak on plastic pol-
lution and his initiative to combat this global issue. 

Solu is a technology startup based in Metro Manila, which utilizes 
the rise of mobile connectivity to improve the efficiency of waste 
collection in the Philippines.  It involves all stakeholders by connect-
ing waste collectors and middlemen with waste producers. With 
the three-bag system for plastics, biodegradables and glass, the App 
encourages waste segregation with material financial incentives. This 
process can be more succinctly conveyed through the image below 
from their official website: https://soluhq.com/

In line with ISM’s 11th Grade IB Group 4-day theme of Plastic Pol-
lution, we also asked Mr. Barrie to speak to the school’s dedicated 
Sustainability Council, a group of like-minded students who are pas-
sionate about creating a sustainable community at ISM. 

After briefly describing the functions of the application and its lay-
out (shown right), Mr. Barrie enlightened our aspiring youth with his 
Solu story from York University graduate to CEO as a 23-year old. 
In 2016, he was astonished by Ocean Conservancy’s study, which 
stated that 81% of the daily 6.5 million kilograms of plastic waste 
in the Philippines is mismanaged and ends up in the ocean. After 
traveling to the Philippines in February 2018, he was further shocked 
by the sheer amount of waste festering in the streets and the initial 
idea of Solu was born. Since then, Solu has won four international 
start-up competitions and relocated to Taguig City for headquarters. 
In half a year, he was able to begin beta testing in partner municipali-
ties before managing to scale up in October.

Inspired by his story, the Sustainability Council asked a range of 
questions from what inspired Mr. Barrie to how he overcame his 
business difficulties. In this cordial conversation, Sustainability Council 
members understood the difficulty of attracting financiers to sup-
port a Filipino start-up. 

They also learned about the challenge of correcting the common 
stereotype that one company cannot be both a scalable, high-
growth start-up and a social enterprise. With lower income cities 
doubling their solid waste generation in the next 15 years, the world 

needs more people like Mr. Barrie who can 
help the business world understand the im-
portance and profitability of protecting the 
environment. International School Manila 
and the Sustainability Council would like to 
warmly thank Mr. Matthew Barrie for choos-
ing to share his meaningful journey with us.

ISM’s Sustanability Council with Mr. Barrie.
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Curriculum
Maths in the Play Environment

Exploring position vocabulary in the playground

As adults we often have one of two reactions when we hear the 
word maths. We either love it or we hate it. If you were lucky enough 
to have a good teacher, who understood the need for exploring why 
maths works, then as an adult you can make meaning out of abstract 
concepts. If, as most of us found, you had the experience of pages 
and pages of maths questions, where you were taught how to solve 
a problem in an identical way, without any discussion or exploration 
about why it works, then the maths can be confusing which then 
makes it a daunting prospect. Maths teaching is just not effective 
when taught in this way. It leaves us as adults feeling powerless and 
confused.

When you are taught a method without really having an opportu-
nity to understand why it works. you can’t attach meaning to it. You 
only know a particular way to solve a problem and so as soon as it 
is presented in a different way, you get stuck. Understanding what 
maths is and why it is so important is key to developing effective 
lessons for the delivery of mathematical conceptual understand-

ings, ensuring that our students don’t become adults that say ‘I hate 
maths.’ As the International Baccalaureate Organization states, ‘It is 
important that learners acquire mathematical understanding by con-
structing their own meaning through ever-increasing levels of abstraction, 
starting with exploring their own personal experiences, understandings 
and knowledge.’  (IBO, 2009)

Maths is a communication tool. A way to describe what is happening 
in the world around us. So it makes no sense to take maths out of 
the real world to teach it. ‘Mathematics needs to be taught in relevant, 
realistic contexts, rather than by attempting to impart a fixed body of 
knowledge directly to students.’ (IBO, 2009) Play is an important com-
ponent in maths teaching. It allows children to make sense of the 
different mathematical concepts in a meaningful, risk free manner. It 
drives curiosity, leads children to want to find out, encourages them 
take take ideas apart, see connections between things and work out 
patterns in the world around them. It is only by allowing children 
to take this time to explore the concrete, that they will be able to 
have success later with the abstract concepts such as algebra and 
trigonometry. 

According to the UK statutory framework for the early years foun-
dation stage the ‘three characteristics of effective teaching and learning 
are: playing and exploring - children investigate and experience things, 
and ‘have a go’; active learning - children concentrate and keep on try-
ing if they encounter difficulties, and enjoy achievements; creating and 
thinking critically - children have and develop their own ideas, make links 
between ideas, and develop strategies for doing things. (DfE, 2017)

So what can we as adults do to help? First we can begin by taking on 
the same role as the child. Play alongside them and talk about what 
both you and the child are doing. It is important not to redirect the 
experiences, but to follow along, play alongside and add vocabulary 
to what they are working on. Maths is happening, regardless of the 
adults role. Children are processing mathematical concepts all the 
time, throughout the day. It is our job to make that understanding 
visible, to give them the language to be able to express their obser-
vations. 

There are many opportunities throughout the day for maths learn-
ing to take place. From setting the table and practicing 1:1 corre-
spondence, to exploring capacity in the bath tub. Moments can be 
found in the simplest of places. It is important to take a transdiscipli-
nary approach to mathematics. Teaching it through units of inquiry, 
in PE lessons, in the art room, at music, during family style dining and 
even walking through the hallways . Students will have greater suc-
cess if they can use maths as a tool for other learning. For example, 
during a unit of inquiry on forces children could explore the effect of 
different forces. They could be encouraged to measure time, length 
and weight to be able to track the effect of friction, gravity and water 
resistance. This helps them learn how to accurately measure each 
of these items, whilst carrying out science experiments. Learning 
in context like this, allows the child to more effectively retain this 
information and apply it in future experiences.

By Sarah Metzger
KG Homeroom Teacher
Beijing City International School
Sarah.Metzger@bcis.cn
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Using art lessons as a way 
to develop understanding 
about 2D shapes.

One area in the early child-
hood classroom that has 
easy links to maths devel-
opment is the construction 
area. For some parents it is 
a worry that a child revis-
its this area day after day. 
They are anxious to know, 
is learning happening. When 
you look though at the 
development of skills and 

understandings from toddler to kindergarten, you can see an easy 
progression of mathematical understanding linked with known mile-
stones children achieve at each age. 

Each year sees a progression of skills and increasing complexity in 
design. They are able to fully explore how shape works, investigat-
ing how 2D and 3D shapes work together, developing a sense of 
symmetry and an understanding that different shapes have different 
properties. They practice measuring accurately, develop one to one 
correspondence, classify and sort items, solve problems, justify their 
reasonings, and create patterns. Children begin by representing their 
known environment and eventually start to create imagined worlds. 
By the end of Kindergarten children are able to build complex de-
signs showing strong mathematical understandings as well as confi-
dence with communicating their knowledge. 

When supporting parents with encouraging maths at home, it is 
important to remind them to keep it fun, engaging and playful. Allow 
children to explore freely and sit with them talking about what they 
are doing. Keep questions open and dialogue to the point. For ex-
ample, if they are filling up a bucket with sand at the beach say, “Your 
bucket is nearly full,” and when they pour the sand out, “Look it is 
empty now.” It doesn’t need to be a maths lesson to have meaningful 
learning taking place.

Ideas for home

• Build with blocks/duplo/lego, compare the height of buildings, 
use your hands to measure, highlight the shapes, patterns and 
symmetry they have used.
• Water/sand play in the bath tub, at the sink or at the beach 
talking about the size of the container, does it need more or less 
to fill it as well as how full or empty it is.
• Collect natural materials at the park, looking for similarities, 
sorting them according to type, making patterns
• Make jewelry, count the beads, make patterns, and measure 
how long the string needs to be
• Play board games such as snakes and ladders
• Let them set the table, count out the items needed, share the 
food equally
• Sing songs, play instruments, keep a regular beat
• Talk about movement at the playground, you go down the 
slide, climb up the stairs
• Draw pictures, create collages or play with play dough, mak-
ing shapes, adding in beads/feathers/natural materials and talking 
about pattern, symmetry, shape names and counting.

References   
International Baccalaureate Organization (February 2009) Introduction 
to the PYP mathematics scope and sequence DfE (3 March 2017) 
Statutory framework for the early years foundation stage

Middle School Art Celebration
BANDUNG INDEPENDENT 
SCHOOL

Students in G8 created large 
colourful portraits in small 
groups, devising their own 
themes and working on 
large canvases that measured 
150x150cm.
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The Hug Project

The HUG Project is a Thai NGO dedicated to assisting the young 
victims of human trafficking.  Each year at the ETC conference, the 
Teacher Advisory Committee conducts a raffle, the proceeds of 
which are donated to a worthy charity.  ETC 2018 raised $5300, 
coupled with an additional $1000 donation from EARCOS for a 
total of $6300.  The HUG Project will again be the target charity for 
the ETC 2019 to be held at the International School Bangkok next 
March.  

Currently, human trafficking is a multi-billion-dollar global industry, 
with children making up one-third of all known victims, and most 
victims trafficked for sexual purposes. Due to cheaper travel and the 
spread of the internet, child sexual offenders are also increasingly 
on the move, able to exploit vulnerable children in new and remote 
areas of the planet. 

The growth of the internet has also led to new and pernicious 
crimes: the sexual exploitation of children online. Millions of child 
sexual abuse images now appear online, and new technology ena-
bles viewers to watch live sexual abuse of children from anywhere 
in the world.” (ECPAT International 2017 Study).  

THE HUG PROJECT THAILAND is partnering with police, pros-
ecutors, social workers, counselors, and other NGO’s to seek JUS-
TICE for those who harm children sexually, and HEALING for child 
survivors of sexual trauma.  

The HUG team has supported over 100 investigations and assisted 
dozens of victims toward recovery and restoration.  HUG Founder 
and Director, Boom Mosby, was honored in 2017 as a US State De-
partment TIP (Trafficking In Persons) Hero for her work in opening 
Thailand’s first Child Advocacy Center, and as part of the TICAC 
(Thailand Internet Crimes Against Children) task force.  

“ The problem is complicated and overwhelming.  Be-
ing a part of the solution is easy! “

$10 provides a stuffed bear for a child who needs something to hold.  
$40 provides a professional counseling session for a child who needs 
someone to listen.  $425 provides legal assistance throughout the 
judicial process for a child who needs someone to lean on as they 
find the courage to stand up and speak up. 

connect@hugproject.org   
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This Halloween, in a quaint corner of Banga-
lore, at the SAIACS CEO Center, there was a 
conglomeration of poets and lovers of poetry 
that indulged in a mesmeric feast of Spoken 
Word poetry. 

BIS Slam, organized by Bangalore International 
School, is the only Nationwide Spoken Word 
competition for the High School community 
in India. This year, in their 3rd edition, they had 
schools from all across India participating in 
a competition that transported poetry from 
being confined to the pages and realms of 
academia to a stage that is so spellbinding and 
arresting that the energy around it is like that 
of as rock show!! 

With teams of three, participants competed 
in an individual round as well as a group 
round. The individual round saw nuanced 
performances around issues that our young 
people feel deeply about. With students deliv-
ering riveting performances about everything 
from dealing with body image, school dead-
lines, religious taboos, rap music and insights 
into what freedom really is…. this Slam left its 
audience spellbound! 

The first poem of the day, had us follow 
Ayushi from British school as she talked about 
dealing with weight issues in her beautiful 
poem - Shrink.
“Ever since I was little,
I have been trying to shrink.
I have been trying to fold up my bones, 
neatly next to each other,
In even piles, 
so you can’t see the lumps under my skin.” 

Avni, from Greenwood High, shared a touch-
ing poem that she wrote for the little sister 
who idolized her. 

“…please do not try on my skin
it’s a shade darker than your eyes

unless you swapped your own 
for a different pair that
the world might force you into.
My skin would feel different 
-would hang in odd places 
-would lose its curves I hold on to 
and make you question your own bone struc-
ture”
It wouldn’t hug your heart 
the same way it does mine 
It would take some time for you to understand 
which parts bruise easy and even then
just when you thought you’ve found a better 
shield 
you would never feel at home in my skin”

Talking about anxiety, Trisha from British 
School Delhi, resonated with many in the 
audience; 
“… Anxiety makes me walk on eggshells
Anxiety makes me walk on eggshells around the 
truth of this poem
And the truth is, most days
Anxiety is something I can handle
until I’m confronted with questions that force me 
to be honest
‘What have you got to be anxious about?’
‘Why can’t you just relax?’
‘It’s all in your head”

The group performances were a series 
of carefully orchestrated and powerfully 
delivered verse that resounded through the 
intimate space that the Slam was held in. Ban-
galore International School’s theatrical group 
poem centered around rumour mongering 
and the effects it had 

“To start a rumour is to choose. It is to choose -

To mount a never ending merry go round of 
deceit and hatred 
To lock yourself in a rusty carnival 
where the games don’t end and twinkling lights 
never go out

To hack up black, hateful venom on the rough 
pavement
And watch it sneak and trickle down the road, 
destroying everything in its path

To pray that the rain will wash it all away,
Although you know that the drought isn’t ending 
anytime soon

It is to choke 
as that same sticky, venom is shoved back down 

your throat
Gluing your insides together and your mouth 
shut
And you are brought to your knees
Lungs screaming for air, the carousel jingle ring-
ing in your ears”

These performances were delivered with 
passion and a sense of rawness that really un-
derscored the authenticity with which these 
poets came to the stage. This genre is not the 
formal stifling form that one typically associ-
ates with poetry and it offers young people a 
uniquely respectful and powerful platform to 
express themselves. The audience at BIS Slam 
is sometimes left feeling sad, sometimes indig-
nant, often scandalized and always… always 
moved. Adults in the audience are left with a 
sense of inadequacy almost, as these powerful 
16-18 year olds orators take the stage with a 
confidence that is enviable and oratory prow-
ess that is hard to come by. 

A world class event, BIS Slam has in the past 
had superstars like Sarah Kay, Phil Kaye and 
Anis Mojgani as their Featured Poets. This 
year, the renowned actress Kalki Koechlin 
was the Keynote Speaker and Featured poet. 
In her Keynote address, Kalki expressed her 
appreciation for the platform that the Slam 
provided for young people. A noted Spoke 
Word poet herself, Kalki explained how writ-
ing helped her work through many issues, 
growing up. In her mesmerizing performance, 
at the end of the Slam, Kalki took on popular 
fairytales and put them under an unflinch-
ing feminist spotlight. Her performance had 
drama and musicality, depth and humour as 
well as a biting wit that rendered all those 
popular fairytale stereotypes hopelessly stale 
and irrelevant. 

The audience was often left spellbound after 
wandering through the labyrinths of Kalki’s 
theatrical mind. It was the students though, 
with their ideas, their passion and their wit 
that stole the show and reiterated the need 
for platforms like this to showcase their skill. 

By Mrs. Bridget Raju 
Head of Department – English
English Teacher
Poetry Slam Organizer

Curriculum
BIS Slam – Fanning the Flames of Spoken Word in Indian Schools
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Curriculum
Individualized Timetables for Each 
Student: Why and How?

By Chris Clark
PR & Digital Communications Specialist
Western Academy of Beijing

A student’s learning needs and interests should determine their 
school schedule. If a student needs more time to grasp a piece of 
literature, but is buzzing through math lessons at an accelerated rate, 
it makes sense that a school should be flexible enough to accom-
modate for that need.

There are many shortcomings of the current, more traditional “one 
size fits all” schedule in which there are allocated times for every 
student to learn every subject, and research tells us students can 
learn better if their timetables are personalized.
But how could a school possibly create an individualized schedule 
for each and every child?

There are a few things we know:

Systems
Individualized timetables will require a system for sign-ups, attend-
ance, availability of learning spaces and teachers, as well as progress 
tracking and accountability. Western Academy of Beijing currently 
has a group of teachers who are specifically dedicated to creating 
this unique system and its implementation.

WAB’s Middle and High Schools introduced Day 9 this year. It was 
created specifically to give students freedom and flexibility to sched-
ule academic activities that may not fit into the traditional schedule, 
like an extended lab experiment, for example. The school in Beijing, 
which is one of the IB’s seven preferred training schools worldwide, 
already created and is using its own online management system to 
organize these activities for our students and their teachers. 
(see attached screenshot)

Mentorship
Students are not creating schedules on their own without oversight. 
It is not a complete free-for-all, and individualized timetables will be 
introduced alongside the “teacher in a classroom model” we are 
used to in schools. WAB has already implemented a mentorship 
system to ensure students are using their time productively and have 
specific goals in mind. Mentors monitor progress, reinforce soft skills 
like time management, and help students explore and meet their 
needs as learners. WAB teachers are currently undergoing profes-
sional mentorship training with Sea Change to be more effective in 
this role.

There is no blanket solution
Of course, the degree to which students are co-creating their 
schedules differs based on their time management skills and learning 
needs. Students will have opportunities to demonstrate their capac-
ity to identify their needs and collaborate with teachers and men-
tors to determine their schedules. As mentors see their students’ 
skills develop, they may have increased opportunity to personalize 
their schedules.

WAB’s Day 9 in the Middle and High Schools are one example of 
this, but there are more. Grade 7 students went off timetables for 
a month last March. In the Elementary School, Grade 5s had the 
chance to create their schedules by signing up for lessons at different 
times with different teachers and groups.

To learn more about the way the WAB community is embracing and 
achieving the Future of Learning, visit wab.edu/flow21.

T12 System Screenie.
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Service Learning
Yongsan International School of 
Seoul’s WALKaSOCKathon Service 
Learning Campaign Celebrates Its 
10th Anniversary

Students excited for WALKaSOCKathon

Yongsan International School of Seoul (YISS) Elementary School’s 
annual service learning campaign, WALKaSOCKathon, has two parts: 
first, a competition to collect money for a charitable cause, and sec-
ond, a walk of “a mile in another’s sock” to N Seoul Tower on Nam-
san (South Mountain). The event has had a long history and has had 
different iterations throughout the years. 

Prior to 2009, the Walkathon was an annual event, and before 2008, 
it collected money to help the high school Spring Break service trip 
teams provide scholarships to high school students going on the 
trips or to deliver supplies to give out at locations where the service 
trip teams went.
 
At that time, students were bussed to the foot of Namsan since the 
former campus was not as close to the mountain. The 2008 Walka-
thon raised just over  W1,000,000 (US $900), and unfortunately, the 
cost to bus students to the starting point at the foot of Namsan 
cost around that same amount. Thus, for the 2009 Walkathon, a so-
lution was needed to reduce the transportation costs. As a result, 
the suggestion of walking directly from the school was raised, but 
some worried it was perhaps too dangerous to have the younger 
students cross a major road to get to the starting point, so the idea 
of a Walkathon for 3rd to 5th grades only came about. To offset 
the possibility of disappointment from the younger students at not 
being able to walk to the mountain, a Sockathon for the K-2nd was 
conceived.  The plan was for the older students to walk to N Seoul 
Tower and the younger students to walk around the YISS campus 
and play sock games in the gym. To represent the two-part campaign, 
the name was changed from Walkathon to WALKaSOCKathon as 
a way to introduce the new sock theme. The socks were used to 
symbolize “walking a mile in another’s socks” as a way of identifying 
with other children in need. This was also when the focus shifted to 

raising awareness of the needs of children around the world. The 
event intentionally took on a social consciousness emphasis.
 
Just for fun, crazy socks were encouraged to be worn on the walk, 
and one sock was sent home with each student as an easy, unique 
way of collecting coins. As a way of motivating students to visualize 
the total goal in coins, weight was used as an inspiration. The chal-
lenge was for each student to bring one pound (0.45 kg) of coins. 
From then on, weight was an easy way to report at the Tally Rally 
(also named in 2009) because it was a quick calculation by using a 
scale right there at the event, since counting the coins would take 
several weeks. Recognition was given for the craziest socks worn on 
the walk and also the heaviest socks that were brought on the day 
of the walk. Eventually, the younger students were permitted to join 
in on the walk to N Seoul Tower as well. 

In 2018, the WALKaSOCKathon switched to collecting W1,000 bills 
instead of  W100 coins in order to make counting the money easier. 
This year, the chosen charity was Save the Children, which works for 
the rights of many children throughout the world. One country they 
operate in is Niger. The goal was to raise money so that Save the 
Children could provide red goats for the families in Niger, which are 
used to provide essential nutrition and financial support for years. 

After nearly a month of fundraising, the elementary students turned 
in W 7,429,000 (US $6,700)! Additionally, the PTO matched 10% of 
the donations, providing another W 742,000 (US $670). This ena-
bled Save the Children to buy 204 red goats for those families and 
children in Niger in desperate need. Furthermore, students were 
asked to write or draw some of the chores they had performed to 
earn money, and there were many lovely reports of acts of kindness 
and service to others. 

Since 2009, when Walkathon became WALKaSOCKathon, YISS 
elementary students have raised W 76,431,183, or approximately 
$68,000. We are proud of our students for working hard to make a 
difference in the lives of children all over the world. 

By Stephanie Vachon, Communications 
Specialist with input from Simon Adams, 
ES Chaplain and Carol Franck, former ES 
Chaplain
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Student Writing
Cloud Blues
“Ya! Kim Yeon Seo, come here this instant!”

 Mother’s voice erupted as I entered through the apart-
ment door after a full night of hagwon, our endemic institution of 
cram schools. The painful recollection of Mother’s slaps dragged me 
toward her ferocious roar. Hagwon, home: the difference had long 
since become elusive. Suppressing my exhaustion, I reminded myself 
that midnight in South Korea was never a time spent sleeping any-
way.
 
 She was sitting at the dining table. It was typical of Mother 
to be in the kitchen; family members always crowded the kitchen 
to extol her culinary genius during Lunar New Year’s and Chu-
seok. She worked her magic in there, sweating over sizzling pans 
of bindaetteok, embedding colorful vegetables into japchae noodles 
glossy with sesame oil, and concocting aromatic potfulls of galbi-
jjim—none of them anything but illusions now. The fluorescent lights 
of the empty kitchen illuminated Mother’s haggard angles, faded yet 
still rigid. I had noticed that no matter how much she was praised for 
her cookery, the emaciation that scarred her face never lifted.

Sprawled out in front of her was the constitutional collection of the 
household. My math tests. Paper after paper contaminated with red 
marks that proved my worthlessness. Blood pounded indignantly in 
my ears, but I had nothing to defend.

As if careful not to wake Father sleeping in the next room, Mother 
began with a silent hiss.

 “Why?”

The single word shattered my fragile shell. Unvented, inscrutable 
pain burst into fat tears rolling down my cheeks.

 “Why can’t you be as good as everyone else? Do you know 
how much your father and I pay to make you better? I pour every-
thing into you. Is this what you call appreciation?”

 With a loud smack, she struck the table. Through a vision 
blurred by tears, I watched the test papers take flight and flutter 
down, scattering across the floor. Conflagrant blots danced around 
my eyes. 

I was a shape being hammered into the wrong hole by a dull baby. 
Wham! Wham! Every strike of the mallet chipped fragments off of 
me. I choked with held-back protests, but my mouth stayed taped 
shut with something more adamant: an old tradition that flowed in 
my bloodline. 

 Mother grew frantic. “Do you want to end up like your 
parents? Look at me!” She screamed, violently tugging at her shirt 
collar. “Do you want to live like me?” 

 Her voice broke, and she fell to the floor bestrewn with 
my failures, bawling. She clenched at the tests, crumpling them in her 
trembling hands. “Or him?” She flung the papers at the door behind 
which Father lay asleep. 

 The only sounds that followed were Father’s troubled 
snores that rose above the chords of Mother and my retching sobs. 

* * * * * *

 I lay blind in bed. I felt the heat in my guts as my hasty din-
ner of pyeon-ijeom cup ramen struggled to settle and threatened to 
surge back up.

Through the wall, animated murmurs of the late-night drama Moth-
er was watching could be heard.

In my sleep, I became a cloud floating through endless blue skies. 
Wispy tendrils swirled around my free-forming mold throughout 
continuous metamorphosis. Nobody questioned my existence, and 
yet I was more real than ever—an absolute form with the sole pur-
pose of being alive. When the sun came down, an array of vibrant 
hues spilled over the heavens and saturated every ethereal soul. 
Nighttime took over the world, and being among the stars, I could 
almost brush against the luminous moon… 

Five hours later, the screech of an autocratic alarm drew me back 
to my bed, my house, my country—any dreams of a cloud already 
fading away into the oblivion of a forbidden fantasy.

By Anne Lee, 9th Grade
Yongsan International School of Seoul

E-CONNECT
Stay in touch with many current ideas and trends in education at EARCOS Connect Blog.

Welcome to EARCOS E-Connect.Teachers, counselors, and administrators are extremely busy people.You don’t always 
have time to search for articles, blogs, videos, and books that will educate and enhance your practice.This blog will offer links 
to relevant educational discussions, articles, book reviews, and videos that you may find informative and useful. 
http://earcos-connect.tumblr.com/
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Learning Spaces
Developing Classroom Design to 
Promote Learning

By Christopher Hoddinott
ISS International School, Singapore.

When I first moved into my classroom at ISS In-
ternational School, Singapore (ISS), I dreamt of 
how I could turn the area into a learning space, 
where students could be creative, comfortable, 
safe and have an appetite for learning. I asked 
questions such as; what would encourage inquiry? 
What would support the development of com-
munication, social, creative thinking and critical 
skills? What would help my students to become 
better musicians? 

Promoting both Formal and Informal Learning
As a result, the classroom had to be redesigned 
to promote inquiry informal learning, where the 
learning is structured within the curriculum, and 
informal learning where students can come into 
the room in their spare time, use the instruments 
and explore for themselves the world of music. 
The design of the classroom during formal learn-
ing needed to promote student engagement 
with both the teacher and students in the room, 
groups were to be flexible and move around to 
encourage communication skills, and students 
were to come into the classroom to be enthusi-
astic to learn about music. With informal learning, 
Green (2006), in her book ‘Music, Informal Learn-
ing and the School: A New Classroom Pedagogy’ , 
suggests students should have a more authentic 
way of learning similar to those of professional 
musicians where they can interact within friend-
ship groups and draw on their own passions and 
interests under their own direction. 

Opening the Space 
Space was limited for students to communicate 
and the desks acted as barriers for students to 
talk and compare ideas. It also meant students 
were confined to one point in the room, and 
one perspective. They could only really speak to 
students in their immediate space. Students felt 
they could not move around the area freely, and 
thus be able to talk with everyone to interact 
and share ideas. It limited creativity as ideas were 
naturally directed to the teacher to dissect rather 
than to the students to share and develop them-
selves. The room was designed for teacher -led 
work rather than student- led activities..

Opening the space allowed more significant  stu-
dent interaction. They were able to be engaged 
and develop their own learning and improve ap-
proaches to learning (ATL) skills such as commu-
nication, collaboration, creative thinking, critical 
thinking and affective skills. It enabled learning not 
to be directed to the teacher space in the room 
but dispersed throughout the whole classroom. 
The introduction of bean bags meant students 
could be comfortable while they learned thus 
helping them to be more relaxed and focused 
on learning within the classroom. It resulted in 
learning that was less teacher directed and thus 
brought together elements of informal learning 
into the formal lesson structure, enabling  learn-
ing to  be more authentic for the learner. The em-
phasis of the learning is on the student and what 
they want to learn and discover rather than the 
teacher leading the inquiry cycle. Students, there-
fore, experience a more personalised approach 
to learning through the social interactions of oth-
ers (Eraut, 2004). 

A sense of belonging
Students, through greater social interaction, 
benefit from more significant development of 
creative and critical thinking skills as well as ex-
pertise in playing their musical instruments and 
honing their music listening skills. Consequently, 
they learn to cooperate and interact to bene-
fit the community they are working in and not 
just themselves. By working together in groups 
they can create something bigger and better 
than what is possible individually. The sum of the 
parts is greater than the individual. Students also 
build friendship groups and this has a positive 
impact on their learning experience (Senior and 
Howard, 2014). We also promoted the sense of 
belonging by having spaces marked out for stu-
dents where they can have their instruments in 
the classroom to use. Students owning their own 
musical instruments has terrific benefits as they 
are more inclined to practice, take care of the 
instrument and take ownership of their personal 
learning development by setting their personal 
goals and development targets. By allowing stu-
dents to bring in their instruments they can feel 
that the space belongs to them and others. It is 

not just the space for the teacher. 

What the students say,
It is also important students recognise the space 
and know how to use the space to aid their 
learning. They reflect and understand how the 
classroom enables learning and the development 
of ATL skills. To quote our students at ISS. 

“The music room has less tables and chairs than 
other classes, so there are more spaces to sit or 
more space to be together. Also, the music room 
has a big space in the middle, that helps me to sit 
in the middle so I could hear everyone.”

“At school, the music room design helps me 
work as a group because there is a big space for 
every one of us to sit together and play music to-
gether. The music room has a few bean bags and 
chairs for students to choose the one they are 
most comfortable with to play an instrument.”

“The room is spread out, and there is so much 
space so we can move around easily and get 
comfortable.”

“Every time I go into the music room I feel like 
I am going to get into music. I think the atmos-
phere around a place affects the person’s mood 
and temper very much, so the design of every 
classroom in school is a very important resource 
to switch feelings to start something new- espe-
cially art in my opinion.”

Outside of the lesson time,
With the redesign of the learning space, it has 
also meant students have felt more welcome to 
come into the music room. Only during the oc-
casional break-time, when students are busy with 
other projects, will the music room be empty. 
Students use the place to play and practice mu-
sic, as well as to sit and socialise and build rela-
tionships within the school. This redesign has also 
enabled me as a teacher to build relationships 
with the students. 
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Curriculum
Putting Critical Thinking 
Skills into Practice

By Tara Cheney
Osaka International School
tcheney@senri.ed.jp

At Osaka International School of Kwan-
sei Gakuin we are fortunate to have the 
freedom and support to investigate, cor-
roborate evidence and form conclusions in 
relation to local historical sites / museums. 
Many of our students are bilingual/ trilingual 
and this adds to the richness of their inves-
tigative experiences, as they can research in 
more than one language and garner a vari-
ety of in depth perspectives.

Grade 10 International Baccalaureate Mid-
dle Years Programme (IB MYP) Individuals 
and Societies (I&S) students and grade 11 
IB Diploma (DP) History students recently 
conducted an investigation into the reno-
vated (2015) Osaka International Peace 
Museum. This investigation offers scope to 
meet the MYP I&S criterion B) INVESTI-
GATING as students need to:

• formulate a clear and focussed research question and justify its 
relevance in relation to WWII and the museum

• formulate and follow an action plan to investigate the research 
question

• use research methods to collect and record appropriate, varied 
and relevant information

• evaluate the process and results of the investigation

Source:  https://www.ibo.org/programmes/middle-years-programme/cur-
riculum/individuals-and-societies/  - (for use from Sept. 2014)

Grade 11 IBDP History students utilised the museum field trip to 
inspire a topic that personally relates to their experience (local his-
tory) but also could meet their Internal Assessment Investigation. 
According to the IBDP History guide this investigation should be 
based on a specific historical inquiry that enables them to develop 
and apply the skills of a historian, such as, selecting and analysing a 
range of source material and considering diverse perspectives. The 
IBDP History students must search for, select, evaluate and use evi-
dence to reach a relevant conclusion with the evidence and argu-
ments that have been put forward in their investigation..

Keeping the grade 10 and 11 criteria in mind the students used the 
following general questions as a basis for their individual investiga-
tions at the Osaka International Peace Museum:
• When and why was this museum  origin  ally created?
• What is the  purpose   of this museum now?
• Who curates this museum? (responsible for  content  )
• Who funds this museum? (edits  content  )
• How is this museum  international?  

• How does this museum promote  peace  ?
• How does this museum address why Osaka was bombed dur-

ing WWII?
• How does the  content   within the displays today differ from the  

original content  , prior to the 2015 renovation? How would you  
describe   the  content   of the museum today?

• To what extent   is information not translated from Japanese 
into other languages? How does omitting information or having 
vague, general translations mean that  balanced content   is lost?

• If the museum  aims to educate   Osakan elementary students 
about WWII what sort of  understanding would these young 
students come away with after visiting this museum? Would 
young students understand   anything about Japanese war 
crimes? e.g. the Nanking massacre, Unit 731, the Imperial Japa-
nese Army’s sexual enslavement of women across Asia, POW 
abuse etc.

• How does the museum help Japanese elementary students  un-
derstand   the current diplomatic tensions between Japan and its 
Asian neighbours, and therefore  promote peace  ?

In an era of immediate internet exposure to “fake news” and “alter-
native facts” we know it is imperative for students to develop critical 
thinking and analytical skills. These skills will not only mean improved 
academic results but will give students skills for life - purchasing in 
an informed and wise manner, determining real news stories and 
working out for themselves, using corroborated evidence, what has 
happened and what is really happening in the world around them.

Photo from author - grade 10 investigators!
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Personalized Learning
“What are you interested in?”
Students pursue personalized learning in 
Singapore American School’s Catalyst program

 By Anya Devgan, Grade 12
Singapore American School

“What are you interested in?” Sitting around a large wooden table, 
I was having a conference with my AT Research & Catalyst teacher 
about my research topic - or lack thereof - when he asked me that 
question. Unable to find the right words, thick tears fell down my 
face as I realized that I did not know myself well enough to give him 
an answer.
 
Throughout my educational career, I had fixated on what was to 
come next. Whether it be the next summative assessment, group 
project, or written essay, I was constantly focused on following the 
guidelines, checking the lists, and using the set formulas; never did 
I take the time to truly stop and reflect. However, the fulfilment 
of my Catalyst credit was a break from this cycle. By being given 
the opportunity to personalize my learning and explore any topic 
I wanted, I was able to find myself. Cracking open the portal of 
scholarly sources that few visitors dare to enter, braving the maze of 
research topics, and searching for gaps in the framework to build an 
inquiry around, I found that AT Research & Catalyst was a quest of 
self-exploration. It was a chance for me to reflect on the interests I 
had and why I was pursuing them.
 
Inspired by the plight of my mother, a working woman with twins, I 
studied the postpartum health of working mothers in Singapore. I 
hoped to discover whether there is a correlation between mothers’ 
postpartum depressive symptoms and their participation confine-
ment, a Chinese ritual that restricts mothers to the confines of their 
homes in an effort to promote postpartum wellbeing.  This research 
revealed my passion for social sciences and showed me that there is 
plenty within our everyday lives yet to be discovered.
 
Through its self-paced framework, the Singapore American School’s 
Catalyst program gives all students the opportunity to learn more 
about themselves. Emphasizing the Catalyst program’s goal of stu-
dent agency and personalized learning, past projects have ranged 

from pangolin protection efforts to stage play productions; students 
have embarked on entrepreneurial journeys such as the creation 
of an active swimwear company while others have developed in-
strumental performance skills. No matter a student’s self-identified 
driving question, Catalyst provides them with the chance to delve 
into an interest of theirs. It gives them the opportunity to escape 
their whirlwind of tests and exams and learn something new about 
themselves – an opportunity seldom received within a traditional 
classroom setting.
 
While giving students the chance to explore their intellect, passions, 
and interests, Catalyst also equips them with 21st-century skills use-
ful in the future. Personally, it has taught me the core strengths of 
perseverance and adaptability. Whether it be issues regarding the 
feasibility of my project, obstacles in overcoming too few survey 
responses for a credible analysis, or concerns about obtaining a 
mentor, I have experienced a wide range of difficulties during my 
Catalyst journey. But with each setback, I’ve gained lifelong lessons. 
I, along with other Catalyst students, now know how to properly 
communicate with mentors outside our school network. We can 
articulate our thoughts and reflect on our learning within an end-
of-year presentation. We have the ability to collaborate with others 
and undergo an iterative cycle of creation, revision, and feedback 
that strengthens our work.
 
Last year in AT Research & Catalyst, I embarked on one of the most 
challenging experiences of my life. But, underneath the multitude of 
setbacks, ignored emails from possible mentors, and hours of revi-
sion, Catalyst is an opportunity for self-growth and a journey of 
personalization that I hope all students get to undertake.

If you’re in interested learning more about Catalyst at Singapore 
American School, visit www.sascatalyst.net. 

ELM
! ATTENTION EARCOS LEADERS AND ASPIRING LEADERS !
Join EARCOS leaders collaborating to support each other, as 
mentors and mentees.

You are invited to connect with fellow EARCOS members and others 
planning to enroll in the “winter” online orientation for the EARCOS 
Leadership Mentoring (ELM) program. Please consider contributing to our 
ongoing collaborative learning experience. 

Join dozens of colleagues who have a common aim of acquiring quality 
and effective school leadership skills. 

You can read details and complete an application on the EARCOS web-
site at http://earcos.org/other_ELM.php. Or, you may email Joe Petrone 
directly at jpetrone@earcos.org.  He will provide details and a necessar y 
application submit code. We look forward to welcoming you. 

EARCOS
LEADERSHIP
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17th Annual EARCOS Teachers’ Conference 2019
March 21-23, 2019  |  International School Bangkok, Thailand

Theme: “Future Movers and Makers”
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Visual Arts
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Performing Arts:
- Choral Music, Primary Gen. Music, Drama,  
  Dance, Band, and Strings
Design Technology, Robotics
Technology, General Education Topicsvisit www.earcos.org/etc2019
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Action Research
Attempts to Disrupt the School Schedule 
to Foster a Collaborative Culture By Zander Lyvers, Grade 7 Humanities

American International School, Hong Kong

Introduction
Progressive education champions project-based learning as a meth-
od to encourage students to develop communication, collaboration, 
and critical thinking skills, while also bridging the intersection be-
tween different disciplines.  In order to allow for a cultural shift to 
happen from a more traditional based mindset, structural changes 
need to occur to allow for transformation. Project-based learn-
ing experts propose that schools need to break away from the 
standardized constraints on time and space that have defined how 
schools function in the 20th century. In order achieve a shift to a 
more collaborative culture, the middle school attempted to make 
structural changes in the typical school schedule that would encour-
age a lasting paradigm shift in teachers and students.

Method
This action research documented the strengths and weaknesses of 
two different attempts to change the structure of the school sched-
ule to allow for students and teachers to engage in intensive projects 
as an entry point to cultural transformation.  The first intensive ran 
for 6 full school days in October, 2017, and the second intensive 
ran for 8 partial school days during the following April.  The second 
disruption ran a modified schedule that allowed for students to see 
their core classes for 45 minutes instead of the typical 80 minute 
periods. The research focused on the design, implementation, and 
reflection of both intensive units.  The purpose behind these at-
tempts to allow for flexibility in the schedule was to enable students 
to collaborate and create solutions when engaging in interdiscipli-
nary projects, while also giving teachers autonomy to collaborate 
and design meaningful learning experiences for students.

Results and Reflection
The first intensive that students participated in was an Environ-
mental Action project.  The general Driving Question of the unit 
was, “How can I use evidence to make a positive environmental 
change?” Teachers worked in teams with groups of 40 mixed age 
level students who were paired in groups of four.  During the week, 
students worked with their group in the morning to research their 
issue, and then attended skill-based workshops in the afternoon. Stu-
dents were also given the freedom to choose the medium for their 
project. Holding students accountable for quality work proved very 

difficult since each group was working on a completely different pro-
ject of their own devising. On the last day of the intensive students 
presented their work to showcase their proposals for environmental 
change.  While the students were able to work together to com-
plete the task, many of the final projects were posters or slide pres-
entations that described the issues that were studied, rather than 
authentic artifacts that demonstrated understanding.

After reflecting on the strengths and weaknesses of the first project, 
the middle school teachers decided to try a different approach for 
the second intensive in April. Based on teacher and student feed-
back, some of the main frustrations were that teachers did not have 
ample time to plan, students felt a lack of choice, and the final prod-
ucts did not demonstrate the deep learning that was intended.  For 
the next attempt, it was decided that students needed to have more 
choice, and teachers needed more planning time to gain a sense of 
ownership over the projects. 

Action Plan
To prepare for the second attempt in April, teachers organized 
themselves based on shared passions and interests. For example, 
a Math teacher and Humanities teacher joined forces to develop 
a project on stop-motion animation, and an Art and Humanities 
teacher worked on a campus beautification intensive that challenged 
students to design a mural and garden. The increase in teacher own-
ership correlated with a rise in student interest. Teachers created 
movie trailers for their intensive to get students excited about the 
choices offered.  Once students were placed, the campus was trans-
formed into a beehive of excitement based on applied learning. 
Students were collaborating on a range of projects from medieval 
trebuchets to building cardboard boats for a MIT racing challenge.  
On the day of the exhibition, students, parents and teachers ex-
plored the campus to view and critique all of the work that had 
been done throughout the week.  
 
Conclusion
Based on survey results, students and teachers preferred the sec-
ond intensive to the first attempt since they both had choice and 
ownership over the projects.  All teachers expressed high interest 
in pursuing project-based learning within the confines of their own 
content areas, which represents a cultural change in teaching that 
was a result of the catalyzing effect of the intensive projects. Stu-
dents also demonstrated a desire to continue with these disruptions 
in the school schedule in the years to come. Out of just over 200 
students surveyed, 75% of individuals expressed high interest in hav-
ing a similar project week the following year.  This data reveals that 
on the whole, teachers and students successfully collaborated to 
break free from traditional scheduling constraints, which fostered an 
atmosphere of risk-taking through authentic learning experiences. 
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Curriculum
Curriculum Trifecta in Secondary 
Language Arts at Bandung Alliance 
Intercultural School

By Jeremy J. Thomas 
Secondary Principal
jeremythomas@baisedu.org

Teaching at small international schools in Asia is challenging.  Rather 
than having the luxury of teaching one or two courses with multiple 
sections of the same course, teachers in small schools often have four 
or five courses with one section of each.  The burden of course prepa-
ration is massive considering teachers are complying with school ex-
pectations regarding additional responsibilities such as IB, Cambridge, or 
Advanced Placement requirements, professional development, curricu-
lum writing, departmental collaboration, mentoring, and co-curricular 
activity involvement.  Through a three-year curriculum review process 
for Language Arts, Bandung Alliance Intercultural School (BAIS) has de-
veloped and implemented a secondary curriculum that drives students 
to achieve maximum growth while decreasing the need for teachers to 
create time-consuming plans for differentiated instruction.

The school’s Curriculum Director, Mrs. Charity Sianturi, executes a 
three-year cycle for each subject area curriculum review.   The first 
year’s target is the collection and analysis of student-learning and stake-
holder data in order to drive decision-making.  The second year focuses 
on the identification and evaluation of standards for adoption, creation 
of a vertical plan, and identification of curriculum resources.  The third 
year is implementation of the new curriculum paired with plenty of 
professional development to support teachers.

What follows is the philosophy, rationale, and description of multilevel 
Language Arts classes in the secondary school written by the BAIS Lan-
guage Arts Head of Department, Ms. Elizabeth LaMertha, slightly modi-
fied for The EARCOS Journal readers: 

Driven by the desire to meet as many individual needs as pos-
sible and to give students learning options based on their personal 
needs and interests and college matriculation goals, the secondary 
English department has restructured courses to offer two options 
of study for 7th & 8th grades and three options of study for 9th 
through 12th grades. 

In order to provide students with these options, two full-time 
teachers and one part-time teacher in the secondary English de-

partment will support three classes of combined grades in 7/8, 
9/10, and 11/12th grades. By combining these grades, the second-
ary English teachers can offer a variety of courses, which they could 
not do through the traditional single-grade classes. The 6th grade 
English class will remain as a single-grade class in order to help 
facilitate the 6th graders’ transition from elementary school into 
middle school. 

All English courses offered are designed to be integrated, literacy-
based courses that focus on developing effective, eloquent English 
communication skills through critical reading, writing, speaking, and 
listening. However, because of the complex nature of developing 
communication skills, especially through reading and writing, the 
English department will offer a writing skills-focused course and a 
literature analysis-focused course from grades 7-12. Both courses 
will still be integrated, meaning that both courses will involve read-
ing and writing, along with speaking and listening; however, by em-
phasizing the focused skills of writing or literature analysis, students 
will have the time needed to better hone and develop the specific 
skills associated with writing or literary analysis. 

Most students will be free to choose the grade-level course they 
desire to take. Students in grades 9-12 who are interested in the 
Honors or AP courses will have to complete the required applica-
tions for admissions into those courses. 

As writing is a foundational skill for every academic discipline and is 
necessary for university and career success, some students may be 
required to take the writing course, in order to focus on developing 
the necessary writing skills. 

The secondary English department strongly believes that by focus-
ing on specific skills, offering students a choice in what to study, and 
even by mixing the experiences and knowledge of different grades 
that the students who attend BAIS will receive the most effective 
and productive education in English language and literature.

School Year A (2018-2019)    Teachers  School Year B (2019-2020)

6th Language Arts      Teacher A 6th Language Arts
7/8  Good Literature 4 Good Writing: Nonfiction  Teacher B 7/8 Good Literature 4 Good Writing: Fiction
7/8 Genre Studies:  Nonfiction    Teacher C 7/8 Genre Studies: Fiction

9/10 Discourses of Writing     Teacher A 9/10 Composition: Creative Writing
9/10 Genre Studies: Nonfiction   Teacher B 9/10 Genre Studies: Fiction
9/10 Honors World Literature: Classical  to Medieval  Teacher C 9/10 Honors World Literature: Renaissance to Contemporary

11/12 Composition: Creative Writing   Teacher A 11/12 Composition: Nonfiction Writing
11/12 World Literature: Classical to Medieval   Teacher B 11/12 World Literature: Renaissance to Contemporary
11/12 AP Language & Composition   Teacher C 11/12 AP Literature & Composition
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INTERNATIONAL 
SCHOOL OF THE 
SACRED HEART 
TOKyO

Chris Park, 
Grade 7
Color Pencil

INTERNATIONAL 
SCHOOL OF THE 
SACRED HEART 
TOKyO

Mariko Mori
Grade 7
Linocut Print

SAIGON SOUTH 
INTERNATIONAL 
SCHOOL
Environmental Issues 
and Landscape
Digital Art
Danny Nguyen
Grade 8

SAIGON SOUTH 
INTERNATIONAL 
SCHOOL
Landscape
Acrylic Painting
Seohyun
Grade 8

BANGALORE INTERNATIONAL SCHOOL
Yashas Aradhya, Grade 6
Style: Zentangle Art

yONGSAN INTERNATIONAL SCHOOL OF SEOUL
Benjamin Lee, 8th Grade
Original font design, ink on paper using dip calligraphy pens

Middle 
School 
Art 
Celebration

BRENT INTERNATIONAL SCHOOL MANILA
Acrylic Painting of a Guitar after Picasso and Mondrian as inspiration.
Yerim Jin, Grade 7
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BANGALORE INTERNATIONAL SCHOOL
Mahe Banerjee Grade 8
Klimt Style Portrait

yONGSAN INTERNATIONAL SCHOOL 
OF SEOUL
Chloe Lee, 7th Grade
Oil pastel portrait on paper, inspired by the 
Italian artist, Amedeo Modigliani

BANDUNG ALLIANCE 
INTERCULTURAL SCHOOL
Creative Self-Portrait
Medium: Mixed-Media
(Graphite, Collage, Watercolor)

AMERICAN INTERNATIONAL SCHOOL VIETNAM
Collage and Ink on Paper
(L) The Four Seasons by Henry Le, (R) The Eye is the Key to the Soul by Connie Nguyen

UNITED WORLD COLLEGE OF SOUTH 
EAST ASIA
Objects in Jars
Anika Sreenivasan, Grade 7

UNITED WORLD COLLEGE OF SOUTH EAST ASIA
Objects in Jars
Aaliya Syeda
Grade 7
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(Left)
UIS GUANGzHOU
Pencil Drawing
Enxi Zhang, Y8

(Right)
CANADIAN 
INTERNATIONAL 
SCHOOL OF HONG KONG
Surrealism
Joanne To, Grade 8

TAIPEI AMERICAN SCHOOL

(Left) Wil, Grade 6

(Right) Devin, Grade 7

BANDUNG ALLIANCE 
INTERCULTURAL SCHOOL

Geometric Design Influenced by Islamic Art
Medium: Watercolor

THAI-CHINESE INTERNATIONAL SCHOOL
Recycled Cardboard and Acrylic
Louise Nevelson Inspired Assemblage
Nantawat Yurungruangsak (Sean), Grade 8A

CONCORDIA INTERNATIONAL
SCHOOL HANOI

(L) Gold printmaking Ink
Karin Iwashiro, Grade 8

(R) Printmaking
Riley Robert, Grade 7

Middle 
School 
Art 
Celebration
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CANADIAN INTERNATIONAL 
SCHOOL OF HONG KONG
Self Portrait
Sarah West, Grade 7

UIS GUANGzHOU
Pencil Drawing
Rin Umeoka, Y10

INTERNATIONAL SCHOOL BEIJING
Middle School Art

INTERNATIONAL SCHOOL BEIJING
Middle School Art

Middle 
School 

Art 
Celebration

INTERNATIONAL COMMUNITy SCHOOL 
BANGKOK

(L) Faith Chang, Grade 8
“You’re ripped at every edge, but you’re a 
masterpiece”
Graphic design painting on canvas

(R) YuYu Champatanakorn, Grade 8
“Count the garden by the flowers ...”
Graphic design painting on canvas
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Visit to new member school IGB International School
Simon Millward (ES Principal), Dr. K, Anne Fowles (Head of 
School), and Michael Arcidiancono (Upper School Principal).

Visit to member school Korea International School
Gene MacLachlan (ES Science Specialist), Travis Peterson (ES Princi-
pal), Michelle Quirin (KIS Head of School), and Aimmie Kellar (HS 
Principal).

Visit to Mont’Kiara International School
Mr. Trevor Laboski, Head of School and Dr. K.

Dr. Lawrence Hobdell, U.S. Dept. of State 
Regional Education 
Officer, East Asia Pacific visits the 
EARCOS office.

EARCOS Staff
Ver, Rodz, Elaine, Bill Oldread, 
Dr. Hobdell, Giselle, Robert, and RJ.

On the Road with Dr. K...
Visit to new member school 
Dulwich International High School Suzhou

(L-R) Sharon Zhuang (Principal), Ann Ng (Deputy 
Director of Business Administration), Sophie zhu 
(Head of Admissions, Marketing and Communications), 
Dick Krajczar (Executive Director EARCOS), Richard 
Nunns (Deputy Director), Colin Seymour (Director of 
Business Administration), Campbell Douglas (Director), 
Stephen Cobb (Head of Boarding).

Chinese International School Manila (CISM) new school visit 
December 4, 2019.

Nikko Persia, Dr.K, Tim Boulton (Head of School), Bill Oldread, Felicia 
Hung Atienza (Director of CISM), Rica Miranda(Lower School Principal),  
Barbara Magallona (Upper School Principal).
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On the Road with Dr. K...

Visit to member school Singapore American School

Dr. K, SAS MS Principal Lauren Meharbach and 
MS Deputy Chris Beingessner.

Visit to member school St. 
Mary’s International School

Bro. Mitchel Jutras(SMIS Board 
Chair), Dr. K, and Sab Kagei 
(Head of School, St. Mary’s Inter-
national School)

Tsubuka International School Board members
Shaney Crawford, Seiko Ikehara Chang, Haruo Aizawa, and Akira 
yokota.

Visit to Canadian International School-Singapore
(L-R) Angela Henderson (Primary Principal), Huali Xiong (K-12 
Principal for Chinese Language and Culture), Jeff Smith (HS Princi-
pal), and Angela Hollinton (Primary Principal Lakeside).

Klingenstein Advisory Committee
The Klingenstein Center’s work is strengthened 
and informed by the contributions of an advisory 
council of experienced independent and interna-
tional educators. The Advisory Committee serves 
as a think-tank on issues of importance to the 
Center and the field.  

COMMITTEE MEMBERS
(L-R) Mark Tashjian, Dick Krajczar, Jim Best, James Scott, Nicole Brittingham Furlonge, Carolyn Chandler, 
Pat Klingenstein, Nancy Simpskin, Stephanie Levy Lipkowitz, Andy Klingestein, Mark Reed, Julie Klingestein, 
Ole Jorgenson, and Jefferson Burnett.



JANUARY

Jan 12-13
School: Osaka International School
Title: The Role of the teacher in a Comprehensive Counseling/Pastoral 
Care/Student Well-being Program
Consultant: Dr. Christopher Liang
Coordinator: Kazuya Sakanaka, ksakanaka@soismail.jp 

Jan 11-12 
School: Morrison Academy 
Title: Leading the Way to Standards Based Grading and Assessment in Your 
Classroom and School
Consultant: Dr. Douglas Reeves 
Coordinator: Missy Basnett, basnettm@mca.org.tw

Jan 19-20 
School: Suzhou Singapore International School 
Title: Unpacking Inclusion - If inclusion is the goal…how do we get there?
Consultants: Greg O’Connor, Lucy Burden, Katie Wellbrook, and Annalise 
Stephens
Coordinator: Ewen Bailey, ewenbailey@mail.ssis-suzhou.net

FEBRUARY

Feb 9-10 
School: NIST International School 
Title: Compass Education Level 1: Compass Practitioners 
Consultant: Compass Education 
Coordinator: Nicky Bourgeois, nbourgeois@nist.ac.th

Feb 23-24 
School: Shanghai American School
Title: Positive Discipline in the Classroom
Consultants: Jill Stansbury and Monica Albertini
Coordinator: Janet Claassen, janet.claassen@saschina.org 

MARCH

Mar 1-2 
School: Gyeonggi Suwon International School 
Title: Connecting Comprehension and Technology 
Consultant: Kristin Ziemke, Author of AMPLIFY 
Coordinator: Mei-Lyn Freeman, freemanl@gsis.sc.kr

Mar 1-2
School: Jakarta Intercultural School
Title: 2019 Middle School Leadership Conference
Keynote Speakers: Steve Sostak and Aaron Moniz

Mar 1-3
School: Saigon South International School
SEAPAC (South East Asia Primary Administrators Conference)
Coordinator: Tina M. Fossgreen, curriculumdirector@ssis.edu.vn OR Daniel    
   Keller, esprincipal@ssis.edu.vn

Mar 23-24 
School: Northbridge International School Cambodia 
Title: Compass Education Level 2 Practitioner Certification Workshop - 
Applying Systems Thinking for Sustainability School Transformation
Consultant: Kate Dore 
Coordinator: Craig Ziegler, craig_ziegler@nisc.edu.kh

Mar 29-30 
School: Taipei American School 
Title: Reading and Research Across Language and Culture 
Consultant: Pernille Ripp 
Coordinator: Peter Kimball, kimballp@tas.tw

March 30-31
19th Annual ISNA Conference
School: Australian International School Malaysia (AISM)
Coordinator: Denise McFarlane

March 2019
High School Leadership Conference 2019 
UNIS Hanoi (Tentative)

2019 Conferences
17th Teachers’ Conference 2019
March 21-23, 2019
International School Bangkok, Thailand

Spring Head’s Institute/Retreat 2019
April 26-27, 2019
Raffles Hotel Le Royal, Phnom Penh, Cambodia
Consultant: Dr. Chris Jansen 
Date registration open: January 17, 2019

5th EARCOS/CIS Institute on International 
Admission & Guidance
September 20-21, 2019
Bangkok, Thailand

Learning2.0 Conference 2019
October 17-19, 2019
Nanjing International School
Coordinator: Annette Arbenz
Email: annette@learning2.org

51st Leadership Conference 2019
October 31-November 2, 2019
Sutera Harbour, Kota Kinabalu, Sabah, Malaysia

Middle School GIN 2019
April 12-14, 2019
International School Manila
Coordinator: Rachel Harrington
Email: gin@ismanila.org

For more information about EARCOS 
future conferences visit

www.earcos.org

EARCOS Professional Learning Weekend SY 2018-2019


